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Foreword E

%

.
In one of its recommendations, the Califorhia Commission for Reform of

Intermediate and Secondary Education (RISE) asks us to emphasize throughout
the curriculum of our schodls "social concepts that reflect present and future

needs and concerns," and the commission identified consumer education as one
of those needs and concerns:

Instructipu should acquaint learners with the processes used in producing
and distributing goods and ‘services. Learners should be taught how to. dis-
criminate among the many pefsuasioﬁs,'p%oducts, and services in the .cénsumer
marketplace and how fo determine their value. Instruction should also be
directed toward developing the functional skills needed to manage income,

negotiate business matters, and adopt the attitudes and practices of a wise

- consumer. _ N %

’

~ -Although this publication, Curriculum Models fdr,Consumer and Homemaking
Education, was not prepared in direct response to the RISE commission's recom-
mendation, it does provide models schools can -use in m fting the intent -of

.

_“that recommendation. Along with its companion documen#§, Curriculum Design

for Consumer -Education and Instructional Patterns for Consumer and Homemaking
Education, this publication not only explores the economic-psychological-"
sociological questions related to the purchasing and consuming. of goods but °
it also provides models that can be used to help -students make such explora-
tions. However, in a much broader sense, the three publications provide the
framework for -teaching consumer education in these times when the -decisions
Ain the ‘markefplace, :the community, and the home are sp critical to our way of
1ife--to our survival as a society. As one of the documents points out,
"Recognizing that the choices of each of us have an impact Qn—fhe~l;ve$ of

a

-

all can help us become more responsible citizens-"

S

,As—eddcator§, we must help our studentS—unde;stand that we share a world
that each day becomes smaller than it was the day before. It becomes smaller

* because it must -house more people, feed more people, share with them its

for a faster life-style:

wealth.: It becomes smaller because its resources’ become.fewer in number apd
because- the waste from its inhabitants becomes a greater burden than: it was ’

.yesterday. The world becomes smaller because distances continue to.be reduced .

by a mankind that inhabits the land, by a mankind that establishes values for
the resSources of that land. .

We must also help our students understand ghét we set values each day--
for the air we breathe, the water we drink, the food--and the oil--we buy in
the marketplace, and we set values for a generation to come. - It will matter
little to teach these students how to extract.the last bit of oil from shale
if we~then use the oil to feed voracious engines that burn dry in the race

L4
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It is our goal in consumer education to help students improve their roles
as allocators of resources and as purchasers-consumers of tfie world's products--
to help them achieve satisfying life-styles that are in harmony with their world.

\ And that education must begin as-early as possible.

As consumers in today's marketplace, our students must understand- what ,
alternatives are available to them, what the choices mean, what the conse-
quences of their actions will be--not only in personal terms but also in.terms
of the effect on the larger world society. The choices are clear, and there
seems to be. time for our students to ke taught how to make choices that " will
help them and their families achieve a bettar future.

- -

. .
v
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’ Preface
. —\ ) \
Curriculum Models for Consumer and Homemaking Education is a product of
+ the third and last phase of the Innovative Curricula in Consumer Education
. (INCINCE) project which was developed and administered by the staff of the
Bureau of Homemaking Education, California State Department of Education, in
cooperation with the Chancellor’'s Office; California Community Colleges. The
project was funded under Part F, Consumer and Homemaking Education, of the

Vocational Education Amendments of 1968 (Public Law 90-576) and was désigned ;
to aid school district personnel in the initiation, improvement, and expansion

f consumer education programs -in Calif i bli hools. . e
o um ucation program lifornia pu cisc 00 si , e

Material developed in the first phase of the project was published ir
1974 in Curriculum Design for- Consumer Education: Kindergarten Through Grade
Fourteen. This publication provides a conceptual framework for consumer edu-
cation and is designed to aid school districts in the planning of articulated
consumer education programs from kindergarten through community -college and’
adult education. Curriculum Design was developed by a task force made up of
representatives from the academic disciplines that contribute to consumer edu~
cation; all levels of education, from early childhood education to the univer-
sity, and the community organizations and governmental agencies that deal with
_consumer concerns. . -

. K result of the second phase of the project was- the publication in 1976
of Instructional Patterns for Consumer and Homemaking Education. That publi-

. cation was designed to aid teachers in the development of performance objec-
tives and instructional strategies that -can be used- to implement the consumer
education concepts expressed in Curriculum Desiggi Instructional Patterns was
developed by a task force of teachers of conSumer and homemaking education,
the teachers represented -all levels of ‘the program.

In the third phase .f the INCINCE project curriculum hodeis were devel-
oped for each of the consumer and homemaking education programs of six- high
schools and one :community college in California. 1In this publication, Curriculum

L Models- for Consumer and Homemaking Education, the authors present -these innovative
curriculum models, describe the school-community background into which each model

;N?gvx,j/ was introduced, and evaluate -outcomes of the project.

Deputy Superintendent State Director

for Programs of Vocational Educatiofi
M. CATHERINE. WELSH
Chief, Bureau of

- Homemaking Education




A Background for the Curriculum Models

y ! i T * .
The_purpose of the third phase of the Innovative Curricula in Consumer -
Education (INCINCE) project was to implement and test curriculum models that
had been designed by project participants. Factors involved in the design of
the models included selecting schools and departments in which the models .
{ would be developed; allocating funds; setting a time schedule; designing the -——
models to meet’'the priorities of each school; and establishing methods of
measuring outcomes .and evaluating the models. A discussion of these factors
will establish a back}round for understanding the models described later in
this publication and will also .aid those educators who themselves ‘may someday
be involved in a similar project. -

» i - ?
$ - D v } ~

Overview of the INCINCE Project

‘This -publication is a result of the implementation phase of the Innova=—+
tive: Curricula in Consumer Education. (INCINCE) project. The project was spon-
sored by the Bureau of ‘Homemaking ‘Education, California ‘State Department of
Education, in. cooperation with the Chancellor' s Office, California Community
Colleges. The purpose of the implementation phase was to design and test
innovative models for curriculum development in consumer education. for pro-
‘grams of consumer and homemaking education in certain California public
schools, based on: N

14 -

1. Socioeconomic level -of the school-community

2. Cultural and ethnic composition of school-community

3.. Characteristics. -and needs of the student .population

4, Established goals and .policies of the schooil district

5,ﬂSignificant/bontent of consumer education

-
~

L]

Selection of Participating Schools .

The consumer and homemaking education departments of six high schools and-
one community college were selected to design and test curriculum models in
,consumer -education programs in their own schools. Participating schools were N
selected on the basis of: - ’

1. Geographic location

2. Urban, suburban, or rural setting

3. Socioeconomic level of the school- comnunity

4.. Cultural and ethnic composition of the school-community




Developmgnt of Curriculum
curriculum models for consumer education were developed by means of

Th 7
a serieg.of workshop sessions that emphasized the processes of curriculum de-
velopment -and implementation.

Teachers of consumer and homemaking education, assisted by curriculum
spcci}lists and consultants in the field of consumer education did the .

follofwing.: )
1 Identified a consumer education core

2. Established program priorities
3. Developed program and course objectives -
4. Identified relevant consumer education content
5. Designed instructional strategies to achieve objectives

6. Selected,appropriate instructional resources
7. Developed methods and materials for evaluation
i

P A
/ .

..,
o 1o

unding of the Project

/ The project, funded under provisions of the Vocational Education Amend-
fments of 1968, Part F (Public Law 90-576), provided for a series of INCINCE
, conferences for consumer and homémaking education teachers in participating

schools. Funding was provided for.
1. Curriculum experts specializing in the design of models

b
H

;
‘2. Consultants 1n.consumer education

/ 3. Expenses of participants
4 Resource materials in consumer education

/
l N by -
Additional funds,were allocated to each of the participating departments

¥

3
[

to be expended for:
f . L. Released ‘time for teacBers to participate in conferences and”
i . activities directly related to the project -
2. Released time or reimbursement for the time,spent by teachers
/ in planning curricula and developing instructional strategies
3. Purchase of instructional materials and. curriculum resources
in consumer education *
. Purchase of limited items of equipment necessarv to ‘the
develonment.of the projeéct
5. Cost of services of noncertificated personnnl to assist with
the development cf materials related to the project

£l
>

%

——
u

P )
‘Time Schedule o
Participants in the INCINCE"proJect began work in- 1972 by selecting
schools to take part in the project.. The next steps were to design curriculum
models, implement the models, and disseminate proJect information and materials.

1o

2
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A more detailed breakdown of the time schedule follows.

Spring, 1972: Seleétion by representatives of the Bureau of Homemaking
Education, Department of Education, and Chancellor's vifice, California Com~
mumnity Colleges, of consumer and homemaking education. departments to partici-
pate in the project. Activities included:

-1. Identification of criteria for the selection of participants

2. Nomination of schools by repional supervisors of homemaking .
education and the Home Economics Consultant for ComrunitinoJleges

3. On-site visits and interviews with school administrators and
teachers of the consumer and homemaking departments by regional
supervisors and prOJect coordinators . .

4. Selection of participating schools -

1972-1973: Design of curriculum models for coasumer education.
conferences for participants were held as follows:

»

INCINCE

September Program priorities and objectives
November Instructional strategies
" February-. Organizational strategies
March Instructional resources s
' May Evaluation methods and materials
August ‘Consumer edueation. ~content and methods
, 1973-1974: TImpIlementation of models for consumer education. Activities
included: - .
:Ll.. A conference for chairpersons of departments which was: held to

identify criteria for selection of instructional modules and to
‘establish schedules for field-testing.

Field-testing of the modules in classrooms :

On-site conferences and work sessions with project participants
An- INCINCE conference for ‘teachérs and principals of participating
schools,which was held to evaluate outcomes. of ‘project; consider
methods of ensuring continuity; and propose ~rocedures for

-disseminaring project procedures and materials b

197

ﬁissemination of project procedures and materials. Activities
included: : T : =
1. State inservice education seminars. Instructional strategies
and processes of curriculum development utilized in the project
- were demonstrated and discussed by part1c1pants in- a series of
.statewide inservice education seminars conducted by the Bureau
of Homemaking .Education.
2. Consumer education clinics. One-day on-site observaticns of the
consumer' and homemaking education. departments participating in
/ the project 'were arranged to share instructional strategies,.
review materials, and discuss procedures in program development.
3. Exténsion courses on innovative strategies for consumer education.

4-1975:

Extension courses, planned in cooperation with state universities,
were provided to extend to teachers in the state the processes,
materials, and curricula that were developed in.the project.

Fu
i
-




Evaluation

Continuous
outcomes was an
as part of this

To facilitate the process of implémenfiqg the éonsumer education component

evaluation by participants and project staff of processes and
integral part of the design. Evaluation results are, presented
publication. 2 -t

- -

- [
“A-Curriculum Model for Consumer Education

-

of the consumer and homemaking education programs in California schools,
the INCINCE task force accepted a basic curriculum model that could be adapted

to the variety of educational settings and the diverse student populations rep-.

resented in the
Model developed

State University.

Final Report.
Massachusetts:

project. The model is an adaptation of the Generic Curriculum
in the Taba curriculum development project at San Francisco
(Taba_Curriculum.-Development Project in Social Studies:
Compiled  and -edited by Norman E. Wallen-and others, Reading,
Addison-hesley Publishing Company, Inc., 1969). A diagram of

'this model follows.

-

i§e'setting:

School~community

£
* The learners: The contents

Student population-

‘7/

OBJECTIVES ’

INSTRUCTIONAL

; | STRATEGIES —— -

- - | INSTRUCTIONAL|.

1 RESCURCES

. | | LEARNING. . o

| | EXPERLENCES
\ | EVALUATION | *©

. Consumer Education.

t
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-Curriculum Desigﬁwoffers assistance in organizing consumer education programs

. . - *

The design includes the factors of the educational setting, the charac-
teristics of the learners, and the nature of the content of consumer education.
These factors influence the model, affect decisions related to the other ele-
ments, and contribute to the individuality of the programs developed. The .
model uses five interrelated and mutually interactive elements--objectives,
instructional strategies, learning experiences, instructional materials, and

evaluation procedures--as a basis for curriculum development in ‘tonsumer
-education. . N

Assessing Influences that Affect the Model - . .

‘Educational setting and the learners. In -~ - . - 'ion for designing the _
curriculum models 1n consumer education, part - 2  .ere asked to assess. two
factors--the educational setting and the chara. .1stics of the learnérs--that
would influence decisions and contribute to the individuality of the models
designed for their schools. To do this, participants uséd the "Status Report
of Curriculum Models" (Appendix 1) which is a questionnaire on the school
commuhity and the characteristics of the student population. This assessment
provided the basis for program planning.as reIated'to:the:

1. School-community: socioeconomic leVElSﬁ ethnic and cultural
-composition, employment and.housing patterns, and resources
and agencies R ;

2. School: policies and- goals, organizational structure and
staffing patterns

3. ‘Consumer and homemaking education department: student enroll-
ment, faculty, program goals and objectives, and availzble
facilities and resources i

4, Léarners: chara téeristics of student population, socioeconomic

US, and cultural and ethnic backgrounds

. Cohbtent of umer ed ation. The Curriculum Design for Consumer Educa-
tion: Kind arte rade Fourteen was the major source of content. The

xy

concerned with ‘developing skills, .attitudes, and understandings:- that contrib-
ute to personal satisfaction, consumer competence, and social responsibility.
All of these are important in the allocation and uge of consumer resources to
shape a life~-style that contributes to the quality of’ 1iving of individuals,
families,and communities. -

Using the concepts in Curriculum Design, a consumer education core was
identified by the participants to provide a consistent focus for the .develop-
ment of the consumer education component of the programs. The consumer core
to be included in all areas of the curriculum emphasized diversity in. life-
styles, accurate perception and use of avdilable resources, effective decision
making in the use of vesources, and consumer rights and responsibilities.

N . £ -
The f611éwing criteria, stated in Curriculum Design wera accepted as the
basis for selection of conYumer education content which would:




! . “
. . «
1. Be relevan: to the subject matter area in which it is taught
2. Reflect the most valid and significant éonsumer information
available from authoritative sources
3. Focus on the present consumer concerns of learners in consumer
. education g
4, Be appropriate for maturity and ability of students
. 5. Deal with basic knowledge that has wide application
6. Provide the means for examining diversities in wvalues,
goals, and life-styles as they relate to consumer e
‘decision making
7. Stimulate continued interest in consumer education

- «

Designing the Model Curricula

In.designing the model curricula, INCINCE project participants established
priorities that would zid in the determining of objectives, instructional strat-
egies, and learning experiences. Consideration was also given to the selection
of instructional resources and material and the methods of evaluating models.

Priorities for program development. Teachers identified priorities in
consumer education for their districts and -schools on the basis. of data ob-
tained from the study of their students and school community and related to the:

Characteristics and needs of the student population . L .
-Cultural and ethnic composition of the schcol and community

Socioeconomic status of the community

Educational policies and -goals -of the school district

Godls of the consumer -4.id homemaking éducation department .
Available staff, facilities, -and resources of the consumer

and homemaking education,departments

AW N

Participants appraised existing offerings in consumer education’in re-
, lation to: i
. Areas of emphasis,
. Extent of offerings
. Numbers and types of students involved

4. Scope of consumer content

W=

Program objectives. Program objectives for the consumer -education compo-,
nent of the consumer -and homemaking éducation programs were developed by the
teachers working in their school groups. The objectives, stated as general
‘learning outcomes to be worked toward in all areas of the consumer and home-
making education programs, were designed -to: . 4

consumer -education. -

- 2. Define the consumer education  emphasis of the program
‘3. Provide criteria for the selection of content

4. Implement the consumer education core . ‘ : \

1. Interpret the school's‘and the department's priorities for _ : ZL/,




5. Provide a ,guide fofﬁprogram evaluation

6. Contribute to the achievement of the educational goals
of the school and the school's consumer and homemaking
education .department

Performance objectives. Performance objectives in the coghitive and
affective domains were developed by teachers for the consumer education compo-
nent of each of the courses they taught. The objectives developed in terms of
specific learning outcomes to he demonstrated at the completion of the learning
sequence were- to:

~

3

1. Identify the significant consumer concerns of the subject
matter area .
2. Be appropriate for the maturitv levels and abilities of students
3. Represent more complex levels of learning
4, Contribute to effective consumer decision making
5."-Encourage objective analyses of values, goals, and life-styles as
related to consumer decisions and practices

6. Contribute to the achievement of course objectives

) The criteria established for the development of performance objectives
were: : . c

1. Describe the student population for which the objectiv> is
intended. :

. Identify specific.observable student performance expected.

- Indicate the content, in which performance is expected.

. Specify conditions of performance- . )

. Cite standards of acceptable performance.

e~

Instructionai strategies. Instructional strategieS,—rgpresenting,orderéd
sequences of precedurés performed by the teacher and designed to implement the
objectives of the program, were demonstrated -and analyzed in relation to:

1. Basic principles of learning

2.”Nature of the content to be presented

3. Attainment of stated objectives in the cognitive and-
" affective domains '

4. Adaptability to a variety of teaching styles

5. Available facilities and equipment o
6. Involvement of students-in the learning process

Assisted by curriculum consultants, the teachers designed instructional
strategies -to achieve cognitive and affective objectives for their -consumer .
education programs. A list of these strategies follows.

1. Communicag;on strategies, which emphasize two-way communication and
improve instruction

2. Cognitive strategies, which emphasize cognitive development:

a. Questioning strategies
‘be¢ Brainstorming




~

c. Concept development
g ] d. Decision making
) ‘ - e. Inquiry process

. ‘ f. Field study

~= =g, Laboratory method

. : 3. /Affective strategies, which evoke an emotional response:
. ' . a. Affective openers
b. Identification of values ' ‘
- c. Value choices _— o .
d. Value clarification
“e. Value conflicts
f. Exploration .of feelings

g. Role playing

4, Confluent strategies, which utilize affective learning experiences in
.dealing with cognitive data:

>

a. Taba discussion strategles
. b. Simulation
. c. Role playing
5. Organizational strategies, which facilitate instruction and the use
of facilities and equipment:

-

E Is

o a. Large-group instruction
‘ . b. Small-group activities .
c.- Independent study
/ -d. Team,teaching . -

Learning. exneriences. Consideration was given to the selection and order-~
ing of learning experiences to ensure the achievement of the cognitive and
affective objectives of the course sofferings in consumer education.

Criteria were established for the selection and design of learning ex-
periences which . .

+

1. Deal’with significaat content of consumer education. |

2. Match the maturity level of learners. B

3. Provide sufficient variety tc appeal to learners with different
backgrounds, interests, abilities, and learning styles.

" 4, Mztch the curvent life experiences of the learners. ) .
.5. Provide opportunities for decision making relzted -to consumer
! concerns. " -

6. Provide opportunities for multiple learnings in attitudes, skills,
) knowledge, and feelings-

7. Facilitate the learner's performance in the marketplace-

8. Explore the selected content.

Extend experiences into the community.

~
O
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. Teachers were assisted in designing and ordering learning sequences which
enmhasize' .
‘Use of an affective opener as a common experience
‘Variety in ‘the choice and pdcing of activities
Assimilation of new information into student patterns of
learning - :
4 PRelationship_ of experiences to the liferstyles of students-
. Repetition of content in different contexts .t
. Sequences of experiences which- move students to higher levels
of learning
Adaptation of time and emphasis to the importance of the learning: ~
Multiple approaches to learning = :

“ Instruetional resources. Available instructional resources for consumer
-education wvere examined and evaluated. Strategies for the selection and cre-
ative use of instructional resources in classroom situations were demonstrated,
including: ‘

i ; .

1.,Assessment of readability’ of consumer education material

2, Comparison of effectiveness of various types of 1nstructional
media in achieving learning objectives

. Analysis of depiction of ethnic and cultural groups- " )
Applicatiion of guidelineés fof equal treatment -of males and females
Assessment of cultural and social diversity
Adaptation of materifals for a variety of student groups
Creation of .teachér-made ‘materials

Evaluation of sources of -consumer -education materials ’

Identification and. use of resources available in the school and
—c0mmunitv

~
Criteria were established for the selectiqp of instructional resources

-which: )

Contribute to the achievement of stated objectives.
Relate in conte: ¥ and presentation to realistic consumer situations.
Contribute to the development of critical thinking and creative
decision -making.
Present valid, objective information.
Match the maturity and ability levels of learners.

. Represent unbiased authoritative sources.

. Include representation of ethnic and cultural groups.

. Avold sex sterectyping. - -

Evaluation procedures and instruments. The wajor types of evaluation
procedures for measuring learner attitudes, interests, progress, and achieve-
ments were illustrated and analyzed in relation to:

1. Diagnostic evaluation

2. Formative evaluation

3. Summative evaluation )

4. Criterion-referenced -as opposed to norm-referenced evaluation

~

¥
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Aruitoxt provided by Eic:

Consideration was given to the selection of a wvariety of methods and

instruments for collecting information for evaluatlon in the cognitive and
affective domains, including:

o

W N

. Objective tests
. Subjective measurement devices

. Affective evaluation procedures
..Performance tests

5. Student feedback

Teachers were assisted in developing evaluation procedures for their
Assistance was provided in:

- curriculum modules.

.

1. Constructing a table of specifications relating test items

, to objectives and -content )
2. Identifying evidence of acceptable learner performance

3. Constructing valid and reliable instruments

4. Recording and interpreting data
5. Assessing effectiveness of instructional strategies

Consideration was- also given to methods of eValuating teaching ef fec-

tiveness, including:

1nstruct10na1 strategies

2. Student evaluatlgn and feedback
3. Teacher self-evaluation:
4, Interaction analysis

Criteria were established for the selection of ‘evaluative, procedures

and instruments xhich

¥

Py
%

L

! .

A

1. Measure student progress toward desired performances stated in
the objectives. - :

. situations. v o~
4, Encourage self-assessment by learner.
5

. Match appropriate developmental level and ethn1c cultural
backgrounds of learners.
. 6. Zollect evidence continuously before, during, and after instruction.
7. Assess the effectiveness of teaghzng strategies.

‘Outcomes

{,

Each teacher developed 1nstructlona1 modules for each-of the -course
The modules were field-tested in classroom situations, evaluated,

offerings.

and revised:.

fornia State Department of Edycation, 721 Capitol Mall, Sacramento, CA 95814,
‘ .

A

.~

~

- 1. Assessment of student progress as a measurl of effectlveness of

s

2. Represent an adequate samplin, of learang performances in rélation
. to content of consumer education.
3. Test the learner's ability. to apply knowledge to new and. different

-~

Prcject outcomes are discussed later in this publication, and
field-testing data are on file in the Bureau of Homemaking Education, Cali-

-
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‘Seven Curriculum Models

In the 1973-74 school year, curriculum models in consumer and homemaking
education were introduced into six high schools and one community -college in
California:. Descriptions of these models, the school community settings, and
project outcomes are given in the pages that follow. Unless otherwise noted,
data concerning the models dhd the school communities: are given for the 1973~
74 school year, and the evaluation of project outcomes is charted for the
time of the completion of field-testing (spring, 1974) and for two years after
the completion of the project (spring, 1976) .

‘ ] \
- - .

.. - Azusa High School

Consumer and Homemaking Education Department
.Azusa High School !
Azusa Unified School District
Azusa

Administrators . o

_Lewis Beall Superintendent
- Richard Robertson, Principa]
Robert Wilder, Coordinator, Vocatlonal Educdtion

Y

‘Department Staff

i

‘Shelby Kostman, Chairperson ) -

‘Leota Batt N . : ~
Beverly Gallatin ': Lo .
Gaynel Sillo . : : ‘

F S

The School Coitmunity

Azush is a suburban community in the San Gabriel ‘Valley, Los. Angeles
‘County, in southern California. It is a residential -Community and has -an L
) economic base of aerospace industries, manufacturing, and a variety of small
- ‘business- firms and service industties.
The downtown area of the city contains one of the oldest business communi-
ties in the San -Gabriel Valley, and many of the original firms continue to serve.
the- needs of residents. However, growth and changing conditions in the entire

377233
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' area ‘have had an impact on the community. Much of the business'dctivit§ has

. been diverted from the .downtown area to large regional shopping centers al-

: . chough small, independently owned corner markets and shops continue to flour-
. ish in neighbolhoods. The residential pattern is changing from predominately
small single-family homes to an increasing nunber of apartment and townhouse
complexes. o e . 3 e T2

. Azusa is a multicultural community with a population of more than one-
third of Mexican-American heritage. Other cultural and ethnic groups are also
represented in smaller proportions. Most residents are with1n the middle and
lower—mlddle range in’ income, and a few are in the upper-middle “and lower-
income ranges. Large numbers. of second~ and th1rd-generat;on families living
in Azusa reflect the stabllity of the community and contribute to its distinc-
tive characte.. B ,

» -

-

The High School -

. Azusa High School is a four-year comprehensive high school in the Azusa
i Unified School District. The district operates 1l elementary .and three inter-
: mediate schools, ‘two comprehensive high schools, a continuation high school,

: ‘ -and-a laboratory schodl as well as- adult -education and Head Start programs.

~_ i In 1976 Azusa High School had an enrollment of approximately 1 700 stu— -
: “~.._ dents and was experiencing a decline in enrollment as. was thé district as a -
] whole. “The student population accuratelv reflects the cultural -and" socio~- .
AR economictcomposition of the community. More than. one-third of the students in.
the high school are of Mexican-American heritage, an,increase of 5 percent
-over .a recent two-yearxneriod Recent enroliment figures also indfcate an in—
+ crease in students from® other«ethnic and cultural groups.

¢ e

— v’

L]

s Although ag 1ncrea51ng number of graduates*enter four-year colleges or
community colleges, more than one-half of the students\EEek»employment imme~
diately after high school., A career education center and a variety of regional
occupational programs supplement the regular school program’and provide -oppor= N
tunities for career guidance and occupational training for students.

)

S~
The“high school has a traditiémal organizational pattern and a school day . \\Q
. -of six 50-minute classeperiods. A syster of "pull-card" scheduling of classes ¢ :
', permits students to, select courses with the approval of the staff of the de- ~
partment ‘in which the classes are offered. .- s

' -~ Azusa Hi?h School enjoys a close relationship with. the community. A num-
bér of departments utilize community experiénces as an integral part of the
educational program for students and encourage student participation in com-
‘munity activities and services.

7 ' <

The;Consumer'ang=Homemaking Education Department . . z

The ConSumer and Homemaking Education Department has a staff of four cer- .
tificated teachers and two paraprofessional aides and -enrolls approximately

o : "‘
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: \\\Be ’The,central focus of the consumer education program was defined: by the

\

one-fourth of fhe\totai»enroilment of the high school; despite a declining
school population, departmént’enrgilment has beeq maintained.

A department study conducted at the close of the INCINCE project revealed
that an increasing number of bojs were enrolled in all areas of the program
and that the proportion of Mexican-American students in the program exceeded
‘their representatic. in the school population as a whole. Because further ex-
pansion of course offerings and class sections is limited bv district enroll-
ment and staffing policies, the increasing enrollment of boys in the program
required the development of a registration policy to -ensure equal’ access to
courses. for both igiris and boys. T X

Courses in consumer and homemaking education are scheduled on a semester
basis. Prerequisites are limited so that courses can be made available to a
wider range of students. Students may choose from among 12 courses represent-
ing all areas of the consumer and homemaking education program as well as a
course in consumer education, "Dollars and Sensé.” Independent study programs
in consumer and homemaking eddtation are available to students who are able to
demonstrate acceptable competence and interest in an area of the curriculum.

 » Departmental approval of an independent study program is required.

—Fivé—new—courses have been designed to meet the idgntifigd needs of a
more -diverse sghdent population. A course in fashion merchandising is being

;develqped on an experimental basis to explore possibilities ¢f expanding

student options to include Home Economics Related Occupations programs (HERO).. -

'Qonsumerrehucatian receives a 40 pertent—qhgriéulumxemphasis‘in afi’aféas
of ‘the program and total emphasis in theé course entitled "Dollars and Sense."
The educational needs of students of differing socioeconomic and cultural

‘backgrounds are basic ponsideratiqns'in'the—sq;ection cf content and instruc-

tional materials.. . e

‘Because students come:from families of, various quitufal'badkgrouqdé, par-.
ticular emphasis is placed on the recognition- and respect for diversity of -
life-styles and the contributions of cultural and ethnic groups to the life .
of -the community. 0f central concern is the -exploration of alternatives in
the use of resources to achieve personal ahd family goals.

The findings of Azusa Iligh School‘s*CbQ§uhér afd- Homemaking Education

Départment's study of the school-community, the department itself, and the .,

characteristics of the student population served aSjthe—basis~f9;,pgogram
evaluation and development. Priorities for the design of the curriculum model
for consumer education’were established by the department staff with the assis-

tance of the community advisory committee.

*

artment staff as: "The accurate perception and effective use of available
resources to achieve a desired life-style through the developrent of personal
abilitiqs\izé the creative use of family and community resources."

k .

Priori
t staff as follows:

1

es for program development to implement the focus were identified i
. by the departm : A
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1. Achieve a minimum of 40 percent curriculum emphasis in “ ~
consumer -education’ in each course offering \ ' ’
2. Design a special course in consumer education to meet the ’
identified heeds -of students. - N
. 3. Select consumer education content and instructional
materials relevant to. the identified characteristics and '
needs of students.
N 4. Design instructional strategies based on learning principles.
; 5. Utilize a motivational rather than a ‘more traditional apprdach
to learning
. 6. Involve students more effectively in learning situations
and- curriculum planning. . .
7. Establish a climate in which students and teachers can explore,
expzriment,; innovate, and discover,
8. Interpret the program to. students, teachers, administrators,
and the community.

s Z

-:)' The instructional program is experience-oriented and is designed to pro-
L - vide multiple avenues for development of skills in co ication, critical
’ thinking, and creative deciszion making. Four consume -oriented courses meet
the qualifications for California Scholarship Federation credit on the B list.
Frequent assessment of student response and input, as an integral part of
. classroom procedures, provides opportunities’ for student involvement in plan-

—ning and evaluating course offerings and- the teaching learning environment.
hs ~ i -
- I B

< L] M -
Special Features of the ‘Program S .o S
7 : : -
- _ Special featuresg:of the consumer education program'at Azusa- High School
include the services -of a community aide, cultural enrichment experiences,_

and a gonsumer-education resource-center. -

. . o3

Community ‘aide. A survey of -the school community conducted by the -Con-
sumer and Homemaking Education Department indicated the desirability of in-
- -creased staff and- comnmunity interaction in extending educational opportunities
: " for students. The department used Vocational Education ‘Act, Part F, funds set
. aside for economically depressed area programs to employ a bilingual community
o ,aide to .assist in strengthening ties ‘between the department and the .community.

The community aide is a valuable member -of the department’ staff and -has . *
assisted in the development of -a :team approach to the teaching and learning :
situation. The aide provides liaison with- families of students and members of
the community, locatés community resource persons, and identifies community-

- . . programs and facilities which offer opportunities- for expanding -classroom-

: - learring experiences.- In addition, the aide serves as an interpreter in class-
roow situations when language problems oceyr and assists the teachers in inter-
preting‘the program to parents of students "and ‘members of the- Mexican-American
—community

s

< Cultural enrichment experiences. Department surveys indicate that many- - ~
students ‘enrolled in Azusa High School have 1imited opportunities for explor-
i. ing cultural and social settings beyond the limits of the immediate” community. =
- The department designed a cultural enrichment experience, "Discover Los Angeles.,"

a
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to introduce students to the realities and resources of the larger community

of Los Angelea. )
A series of three carefully planned and supervised field trips into the

city provides opportunities for selected groups of students to experib}ce the
ethnic, cultural, and social diversity present in the broader commun %g Stu-
as well

dents are encouraged to view the impact of economic and social forces
as cultural heritage on the life-styles of individuals and the environment of
Extensive follow-up discussions and activities help students R

the community. S
to recognize and assess the resources available in the community to improve

the quality of life of individuals and families.
A consumer education resource center

Consumer education resource center.
was gstablished by the teachers and students in the consumer and homemaking
The center, loca-

education department as an extension of the INCINCE project..
ted 'in a room adjacent to the department, provides services for all students

-
L]

and teachers in the high’ school:
The center was planned, furnished, and decorated by students in the de-

~ 5
Resources used are those-‘available in- the départment, school, and

The center is staffed by a ‘paraprofessional aide, who is assisted

partment.
The center was designed to provide a

community.
by parent and communitv volunteers.
- stimulating Iearning environment for students, to serve as a-consumer. research
center for faculty members and students working on, independent study or group

research projects, and to provide consumer: information and assistance -to ‘mem- *
It is also used by students and Faculty as a place for

bers- of the community,
sharing and distributing a variety of consumer items, such as -coupons, cloth-

ing patterns, ‘and fabrics..

- -
- 4

—Goa1s~for Consumer Edycation
‘Students enrolled in the consumer and homemaking education program will

»

-demohstrate -the ability to:
1. Weigh the effects of cultural, social, and -economic factors

on the life-style of individuals and families.
2. Relate the accurate nerception and:- creative use of resources

to the potential for achieving a desired life-style.-
3. Apply the decision-making process- in assessing alternatives
in the marketplace..
4. Analyze the Irelationship of -the national economy to the stanrard
of living of individuals and families.
5. Exercise consumer rights and responsibilities in the marketplace.
6. Relate availability and'ouality of community services -to the

- quality of personal and family living.
‘Assess the effects of consumer’ choices and practices on the

7,,
environment and the conservation of\ resources:

[3

8. Evaluate the impact of the media on life—styles and consumption
patterns of individuals and families. .

.
:

L
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Aspects of Consumer Education Taught -
- _1in Courses at Azusa High#School
- Azusa Unified- School District
’ ; 1973-1974 ~
__COURSE OFFERINGS i -
'b 2‘5 H B ¢
« S & o T & .w g
ASPECTS OF | &m| Bl > [E 4l w8 &
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- - e m = 5] w |on |= =653 [ = a
The consumer ) ) ’
Life-styles| X | X | X X X X X X X X
Resources X I'x | x X x |x | x - X X X | X
D”écisibnr . [ - 7 | |-
naking X [x | x | X | x |x [x X |X X | x
The -consumier in ‘the marketplace: B
Earning | | x | S I D I S | ‘X {x |x
Spending 1 MRS X X X |- 1 X X 1 X -x | X
. Saving - x x | % x| x| x x -
‘Borrowing X - X X . . 1x | X L X ’; X
‘Buying X | x X |X | X | X|{% X [X | X |X
The consumer and the community ,
Economy | X X’ : X | x| x
Community” | .y 'Y x | X -{x |x | x | «x
-services . -
¢ V:Rights~ and |~ - .
protection X X X X X X X X X X
Law and X | X X x 17 x |x X | X.[|X
protection N . : . 7 b
. Environment | X | X | X x. | x [x |x |[x | x°
Media | x| X % 1 x Ix x | x| x .
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Staff Evaluation of Outcomes of the JINCINCE Project
at Azusa High School
1974 and 1976

OUTCOMES

- DATE OUTCOMES EVALUATED

»

On completion of field testing
and evaluation
(spring, 1974)

Two- years after qempletion

of the project
(spring, 1976)

, Stu&ents‘

v

-

&
-

0

Addition .of consumer education
course,; '"Dollars and Sense'

Revision of -curriculum based on

findlngs of the community study.

vExpansipn of program by addition

of five new courses

17

B\
- Tl

Enrollmént Increase in enrollment despite Maintenance of enrollment
. declining school enrollment . despite declining school
: Increase in percent of boys® .enrollment
. - enrolled Increase in.-enrollment -of
Participation of boys in._more - ‘boys to approximately 40 -
_ areas of the program * _ percent Y B
T Enrollment of boys. in nedr-
. B .ly all areas- of program.
| C 2 .
Activities Invélvemént 4in planning course | Increased involvement in-
- offerings, selection of guest | planning and: evaluating
_ speakers and resources. for _Increased participation ‘on
department , advisory committees
. Increaeedrlnvolvement iﬁ'gh? .. | Extension .of independent
; learnlng situation and ‘ac¢tivi- study activities ,
ties < . .
" Involvement in organizing
Increased interest in inde~ and furnishing consumer
pendent ‘study , : Tesource center o -
Awareness of consumer concerns Organization of program for
Questioning attitude replacing ) sparing resources
complacentacceptance Involvement in tutorial -
Redecoration of department - programs
: classrooms ‘Assistance in redecorating
" faculty lunch room and
offices o8
Program . . -
Change and Minimum of 40 percent consumer Continuation of 40 percent
* develop- -emphasis in all classes -emphasis in consumer edu-,
-ment tion

‘Expansion of‘program to 13
course: offerings

Organization of independent
study program for advanced
work in an area ~
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Staff Evaluation of Outcomes of the INCINCE Project ’

. .7 at-Azusa High School
1974 and 1976 . ) )
_ * \
; ° DATE -OUTCOMES EVALUATED '

OUTCOMES

‘On completion of field testing
-2nd evaluation

Two‘fears after completion
of the, project

¥

Total staff involvement in
program deyelopment

Total staff participation in
state and. local inservice
training program

Increased participation in
university courses for pro-

Y

fessional growth . a

Increased sense -of profes=
sional competence

5 -

18 0.

<&

(spring, 1974) . (sprlng, 1976)
‘Program ,
(continued) .
s - Elimination of prerequisites Expansion of department cur-
for most courses riculum limited by school |
Courses for boys and girls enrollment and.staffing LT
.policies
Development of policy to en-
sure balance of enrollment
of boys and girls .
‘Facilities Development of consumer re- ‘Operation of consumer re-
source- center’ source center
Redecoration of department Redecoration. of department
by students completed .
-Staff Four certificated teachers ‘Maintenance -of staff .despite
- Two paraprofessional aides = reduction of total school
. staff . .
. " P One full-time paraprofes-
. N sional -aide. e
. B One community aide. .
sz \ . i t
‘Professional Commitment to -change-, ‘Continued involvement in pro-
‘development fessional development

Updating—of community»study
and revision -of program

Expansion of consumer educa-

tion modules'

_Articulation sessiong with

intermediate schools of the
district % -

=
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Staff Evaluation of Outcomes of the INCINCE Project

at Azusa High School
1974 and 1976

DATE OUTCOMES EVALUATED = - . ~

On comoletion of field testing
> and evaluation

Two years after -completion
of the-project

QUTCOMES (spring, 1974) (spring, 1976)
Staff
{continued) . .
s+ Professional Staff members gerving as re- Department-sponsored dis-
contribu- sources to teachers of the trictwide professional
area growth experience related

Q

tions

Community .
involve-
ment

m—k
o

471238

Opportunities for observation
of: program

Participation in state in-
service educatjon series on
INCINCE

Cooperation with’ colleges and
universities in student tzach- -
ing program '

Report to administrative
council on INCINCE

Increased community interest
and support .

‘Community advisory committee
Parent classroom volunteer
program °

Use' of community resourge
persons in thz program
Extension of clas¢ :oom into
cconmmunity facilities and
-sérvices

v 19

2

say
<
i

to an understznding of Mex- -
ican~American stidents’  °

Opportunities- for observa-
tion of program expansion

1 Cooperation with stdte uni-

versities- in teaching
INCINCE extension courses

" Consultant services to -school-

districts on consumer edu-
cation N . .
Inservice—edueation for home-
making education teachers

Participation on verification"

teams for program.review for
Bureau of Homemaking Edu- ..
‘cation .

Censumer education course for
-community college developed
and taught by staff members

iExpanded student teaching

program

7 Student involvement in tuto—o

rial programs
Increased community involve= .
ment

Increased number of community
resource- persons available

P 5 ]
for consumer education. classes

Increased assistance 4n -use of
community facilities and re- _
sources o .

2




1974 and 1976

Staff-Evaluation of Outcomes of the INCINCE Project
at Azusa High School

OUTCOMES

, . s |
. DATE _OUTCOMES | EVALUATED |

On completlon of field testing
and evaluation
(spring, 1974)

Two* years aftér completion
of the projéct
(spring, 1976)

 Staff

(continued)

Field trips into community

Staff members serving as re-
‘source persons on consumer
education for community and
parent groups

Report to Los Angeles County
Consumer Affairs Commission

t

20 3¢

Staff member serving as ad-
visor v :

Community participation in
developmant and utilization
of consumer education re-
source center

Extension of services as re-
source persons for community

and parent groups on consumer

conce rns

Participation on advisory com-
mittee for district nutrition

project




Castlemont Senior-High School

Consumer and Homemaking Education Department
Castlemont Senior Eigh School

Oakland Unified School District

Oakland

Administrators

Ruth Love, Superintendent .
Rosemma Wallace, Principal -
William Fortman, Coordinator, chational Technical,
and Business Education
Opal Massey, Assistant to the Coordinator of Vocational o
Technical, ‘and Business Education ’ ‘

Department Staff - ) .

Qdfis Francis, Chairperson
‘Ruth. Meeks
Léura/Rosner

The School Community

-

Castlemont Senior High School is located in- the East Oakland area of the
City of Oakland in Alameda County. The Port of Oakland is one of the major
shipping centers on the West Coast as well as the home of.such major industries
and corporations as Kaiser Industries and the Clorox Corporation. A redevelop-
ment program now in progress has brought major industrial .and financial firms
into the area and has revitalized the economic base of the city.

‘The East Oakland community served by Castlemont High School is a residen-
tial and industrial area of the inner city. The population is made up of pre=
dominantly low-income black families. Thr¢ :ommunity is experiencing a decline
in population and increasing changes in-housing patterns from single-family
homes to multifamily residences and apartment complexes. A new shopping °
center has improved the shopping and business facilities availgbie to the res-
idents. A full range of governmental and community services and agencies is
readily available to the students and families in the school-community.

~

The High School

" Castlemont Senior High School is an inner~city school in- the Oakland'Unl-
fied School District. The district had an enrollment of 55,066 students in 1976
and maintains 67 elementary schools, 16 junior high schools, and six senior
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~\the district as a whole.

\\Consumer and Homemaking Education Department

4 i

‘high schools as well as two continuation and four evening high schools and an
adult education program. ’ . :

The district has an open-enrollment policy which permits students to en-
roll in the school of their choice.- The student population of Castlemont is
dravn from a cross section of the city as well as the East Oakland area.  In

\ 1976, black students .made up approximately 98 percent of the school population

-of 2,400 students in comparison to a districtwide registration of 60 percent
'black students. The enrollment in the high school is declining as it is in

\ - Approximately. one-third of the graduates of Castlemont Senior High School
enter community colleges and technical schools, and an increasing ‘number enroll
in four-year colleges. Half of the students seek employmeng immediately after
hieh school. The school offers a comprehensive educational ‘program supplement-
ed by a wide selection of vocational education courses provided..through the

regional occupational program.

The school day is organized into six 50-minute class periods. A system
of | "mill scheduling" allows students to select the courses and teachers they
prefer with the approval of the staff of the department offering the courses.

The -Consumer and Homemaking Education Department has a‘staff of three
certiificated. teachers and serves approximately 20 percent of the total student
body.| The department survey conducted at the close of the INCINCE-project
revealed that student enrollment in the department had almost doubled. The

most dramatic increase was in the number of boys participating in all areas of

the program. Boys account for approximately 38 percent of the department
enrollment. .

Course offerings were increased from thrEe comprehensive courses scheduled

. on an aunual basis to 13 semester courses providing opportunities for study in

all rea% of the consumer and homemaking education curriculum. Three courses
in hdme ~onomics-related occupations are also available ‘to students through

- the regidnal occupational program. ' oo

Content and learning experiences of the courses were adapted- to. implement,
the onsumer education- component and to serve the needs of a wider segment -of
the tudeﬁt population. Prerequisites: were reduced to make courses available
to moxe st dents, A_consumer education -course in bachelor living was intro-
duced and|five sections were needed to accommodate all the enrollees during
the fErst semester it was offered. Two additional consumer-oriented coursesy
"Now Living'' and "Survival of Singles,' were added to meet student demand. 7

onsumer education receives a minimum of 25 percent curriculum emphasis
in al courses. Major concentration was provided in thliree courses: "Bachelor
Living," "Sdrvival of Singles," and '"Now Living." -Consideration is given ‘to
the seélection of consumer education content and instructional materials to
meet the idehtified needs of students and families in the school community.

22 30
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~
Instructional strategies are designed to focus on the development of a positive.
self-inage as a resourceful and responsible consurer in the complex marketplace
of the city. The program emphasizes the exploration and creative use of com-
munity resources available to individuals and families and the support of agen-
cies and organizations which aid consumers. ;

Information derived from the study of the school-community, the Consumer . -

: and Howemaking Education Department, and the characteristics of the students
. served as a basis for the identification of priorities in the design of a
S curriculum model for consumer education. . X -

The central focus of the. consumer ‘education aspects of the program was
defired by department staff as: ''The development of personal competence in
the identification and utilization of resources available in a large metro-
politan community to achieve personal goals and. co enrich the quality of
personal and family living." :

‘The priorities for program development that were accepted by the depart-
ment staff to implement this focus are as follows: -

, 1l..Achieve a minimum of 25 -percent curriculum-emphasis in -
consumer education in all courses. -
2. Develop a course in consumer education to meet the
s identified concerns of students.
3. Assist students in the -development of a positive sélf-image-
as an informed consumer. .
4. Select consumer education content and materials whichi focus -on -
the concerns of students and families of the school-community
SP,Expand course offerings to serve more students..
6. Emphasize -knowledge, attitudes, and skills -essential to-
consumer competence g .
7.~Design instructional strategies which involve students . - AN
- . in- learning experiences in the classroom and. community. ; \\

The instructional program is expérience-oriented. Short, self-contained
learning sequences provide for active student involvement in learning situa-
tions. Classroom organization and learning experiences are designed to provide
ovportunities for decision making and for the assessmént of the consequences
of those decisions on the individual, the familv, and the comrunity. Class-
"room learning experiences are extended into the community through- the use of
study trips, sound filmstrip presentations of -community resources and services
developed by the vocational education unit of the district, and frequent use
of community representatives as resource persons in all areas of the program.
Opportunities for student feedback on content, instructional methods, and
learning outcomes provide the basis for staff evaluation of the learning
. situation.

-

Special,Features of the Program

Special features of the consumer and homemaking education program at °
Castlemont Senior High School include a consumer education resource center.
and an inservice education program. . .
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Consumer eduCati6h_resource center. A consumer education resource’ center
was established in the Consumer and Homemaking Education Department to assist
the teachers in implementing the consumer education component of the program.

,In the center, curriculum resources and a.wide variety of instructional media

as well as audiovisual equipment are readily available for classroom use. Re-
sources are.selected to. implement the consumer objectives of the focus and

consideration is given to the particular needs of students enrolled in the de-
partment. . :

I3 —
. e i

i - ot N f
- District inéer&idé education program. After the first conference of the
INCINCE project, the district coordinator for consumer and homemaking education
and the INCINCE team met with the district teachér advisory committee to plan
ways in which all consumer and homemaking education departments could share
the INCINCE erpetience. An inservice education program, utilizing the#INCINCE °

. procedures and materials, was des;gﬁed to redefiné the goals of consumer and

homemaking/:education and to regtructure the program to give primary emphasis
to the consumer aspects in all areas of ‘the, curriculum. ’ :

Members of the INCINCE team assumed responsibility for sharing consumer
content and resources and for demonstrating instructional strategies developed
in the INCINCE conferences. Consideration was given to the -adaptation of con-
tent, resources, and learning experiences for different student groups. Mem—
bers of the team served as consultants to district meetings of chairpersons of
departments and assisted individual teachers and schools in implementing the
consumer education component -of their programs., Opportunities were provided
for classroom observation and discussion with the teachers at Castlemont. The
district. coordinator of consumer and, homemaking education credits the leader-
ship provided by the Castlemont INCINCE .team with the revitalization of the
district program, which is experiencing a growth in enrollment despite the de-
clining school population in the district, ‘

-

Goals ‘for Consumer Education

{

The students enrolled in’ the consumer education program ﬁill be able to:

1. Accept diversity in life-styles angd patterns. of living.
Analyze the relationship between -career choice -and the
achievement of a desired life-style.

Demonstrate the ability to use, extend, and develop
available resources--personal, material, and community--
to achieve identifded- goals. | o

UtiliZe .the decision-making process in relation to
personal satisfactions and social values.

Evaluate alternatives in the marketplace for obtaining
the best buys for the money expended. '

Participate in community affairs related to coansumer
interests and concerns.

Support the development of corimunity resources.

Exercise their consumer rights and responsibilities in
the marketplace. : . - e
Weigh effects of their consumer choices .and activities on
the -environment and .the community.

-




Aspects: of Consumer Edutarion Taught in Courses
at Castlemont Senior High School -
. Ozkland Unified School District . -
. . 1973-1974 *

COURSE OFFERINGS

- .. el :
ASPECTS OF | - - g 0
- CONSUMER lE IR lElEE] . 31 al® 91 8 o
EDUCATION i 2 |E ) ) ) g-g-ocu P ulaa) Elawl9H -
. B o lhmly e lg | o o~ H Sle sl >l egle >
Ol O O3> [0 (] [0 3 O]lHd o T OlU M 3 ] U
. . ] ] o 0 0 oWl.e 0 & o o]0-m]| 3 -0 & e
O [&] Q [ o [ O (& [ = (& 723 "
The consumer. ’ ’ ) i ©
- i
Life-styles|- x| x| X| x| X | x| x | x | x |X |x] x] x
-~ . Resources. X X X X | X X | x X |xf} X| X
Decision x| x| X X X|x | x|x |x x| xi|-x
making -} 1 - ' : '
: 'fhe —cqﬁsﬁmer in the —rﬁarketpléce
: Earning | X ol o Ikt ox ox
" Spending - X| x| X| X|X|x/ | x| X | X /% {x]| X| X ’
4 - o - .
" ‘Saving, . X x| x| x| Cbx x| 1" x. )
“Borrowing |° | X X W x 7 x| ¥ .x . M
Buying x| x| x| x| x|x| %.] x |x x| x| x
The consumer 'and the ‘commu'n'ii:y } - ) -
. Economy R ‘ ' . , x| x| X%
- ) o ' ) .‘77 - . — E 1- ) . -
¢ . Community x| x| x| x}x {x|{x| x| x
» services ot : L T :
Rights and L ¢} 4! x| x| x| x| x x |x x| x| x .
.protection R - - ]
Law and . x| xy x| x{x | x| x{¢x 1x] x| x ;
.protection . - 1+ - . )
Environmént. x| x| x| x |- x | [x| x| x
' Media




N

%

%

»

Staff Evaluation of Outcomes of the

at Castlemont Senlor‘High Schoo], .

’ s

INCINCE Project /

Oakland Unified Schook‘Dlstrlct L.

! T 1974 and 1976

&

-

DATE OUTCOMES EVALUATED Y

On completion of field testing
and evaluation

]
Two years afte— completion .
-of the project

‘7 OUTCOMES - R (spring, 1974)~ (spring, 1976)
‘Students - t. - L
- Enrollment Doubling of enrollment in de- Maintenance of enrollment de-
C partment - spite decline in school en- - .
Increase in'’ enrollment of boys ‘rollment :
(from seven to 168) , Maximum enrollment with pré= -
. ; N ’ sent limitations of staff - R
and facilities , .
| Enrollment' of boys in: all R
. areas of the program:- T
Activities Increased interest and in- Increased participation in
‘I volvement. in learning activ- planning -and- carrying out
. ities <activities .
* ‘Development of a -questioning 'Expressicns—df appreciation
¢ attitude toward consumer for content 6f courses
concerns - .
Participation in prbblen— Participation with represen- .. :
< . ' solving activities . - tatives of community: agencies 3
Involvement in the,planning . in the planning of & consumer
of learning activities: fair | ’
Program ‘ !
. e
.Ghange and . Minimum of 25 percent congumer Expansion of consumer education
develop- education—emphasis in all emphasis in- all courses
ment“ - courses ) —Addlthn of hew .courses with
— Addition of consumer education ‘major consumer emphasis:

course, "Bachelor Living"
(Five class sections)

All courses available to boys
and- girls 3
rClasses .scheduled on, a semester

basis instead of an annual
basis

Increase in course offerings
from three to 15

,'Reduction,of—prerequisites :

% 34

A Pad- of Your Own, Survival
of Singles, and ~Now Living"

Further expansion of program
limited by present staff andi
facilities »

~
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Staff Evalyation of Outcomes of the INCINCE Prqject

oo

- .at Castlemont Senior High $chool. \\\
‘ : -t . 1974 and 1976 NN
. s \!\ )
. ‘ DATE. -OUTCOMES “EVALUATED , AN
. N — - E g
On completion of field testing 1 Two, years after ﬁompiEtiOn ;
' . and evaluation . of the project
* . . OUTCOMES . (spring, 1974) ] (spring, 1976)
Program < - s ;
{(continued)
‘ oS Facilities Development of consumer educa- Expansion of consumer educa-
. . © tion resource center for teach-|:< tion resource center
. ers ‘
- . - - - ; " - - - . ad N i - i ) -
‘~ Staff Three certificated staff members Three certificated staff mem-
e . | -One teacher added in second se-_ | . bers’
, wester of the first year of’ Growth of staff limited by
o project 1. district staffing policies &
Profession- | - Increased awareness of needs Continuing involvement in -
B al devel= of individual students 1 curriculum- evaluation and
- _opment " Total staff cormitment and | development
: involvement in. curriculum 1 Staff involvement in,local
revision . and state inservice -educa-
= Development of mew strategies' :tiqm programs .
and learning activities for ', Expansion and development of
.students of limited reading " consumer education modules
-ability.. S .
Articulation meetings with
Staff involvement in local junior high- schools
and state inservice -educa- 1. ' N
. tion programs ° - - '
Participation in school-
community .study by the <
district

o Profession- Organization of inservice edu- | Presentation of district in-

. al contri~ | cation programs. for district | “service education program

i : butions , teachers - -for department chairpersons

: ] . | Cooperation with district co-- og consumer and ‘homemaking

o ordinator .of consumer and education .

. y ~ homemaking education imple~ | Consultant service to-high
menting INCINCE program in "~ schools in developing courses
the district ) {- in bachelor living = -

' ‘| . Opportunities for observa-. : Inservice education programs
tion of consumer education - for teachers of the area
o program I
|

. . . - . - s -
o 5—77233 . 27 ) 3 -
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Staff Evaluation of Outcomes of the INCINCE Project
" at ‘Castlemont Senior High School

1974 and 1976

-~
~

~OUTCOMES

DATE OUTCOMES EVALUATED

On’bompletion of f;eid testing
and evaluation
(spring, 1974)

Two years after completion

of the project

(Spring, 1976).- .

Staff

(continued)

PR

‘Community .
involve-
" ‘ment

i

~—

ConéulgE;;/services to teachers
-of the strict

¥

Regource -persons from community
Study trips in community
Resource materials from com-

. munity agencies and business
organizations.

Study of community agencies -
and-services -a. component of .
all courses PR

Cooperation of Chamber of Com=

resources

E

Course offerings increased-
ftom three to 12

‘merce in identifying community |

Expanded opportunities for

- classroom observations:

Expanded use of community re-
-source persons

| Expanded study trip programs
,:'Staff -and- student participa-

tion with community repre=~
séntatives in districtwide
ccnsumer fair

A

4
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- . . Durham High—School

‘has limited business and shopping facilities.

Consumer and Homemaking Education Department
Durham High School

Durham Unified School Pistrict -
Durham

Administrators’

Robert . Batha, Superintendent
"William D. Rankin, Principal

-

Departrent Staff v
Harguerite Crenshaw, Chairperson

-

The School Ccmmunity

Durham is a small agricultural community of about 2,000 residentg located
in Butte County in the Sacramento Valley of northern California. “The community
Chico, the largest city in the
county, serves as the major.business center in the area. A variety of service
organizations ‘provides a focus for activities and services in the irmediate
community. ' . . t

Durham is populated by prcdominantly white, niddle-income families who
have been established in the community for generatioms: A small ‘percentage of
residents are in- the upper range in income, and a smaller number are in the =
lower range. The proportion of oider Tetired residents is fairly high and con~
tinues ‘to increase. - -

The opening of a community college in the. Durham area has had a decided
impact on the community. The influx of 3,508 -college students into the com-

munity has severely taxed the limited housing and recreational- facilities and

has reduced employment opportunities for highjschool students in the area.
[} Ll -y

’ - -

- The High School -

Durham High School is a four-year comprehensive high school in the Durham
Unified: School District, which also ‘maintains one clerentary school. The high
school has served. generations of students from Durham and the surrounding agri-

;cultural areas. .

. . hd

The school enrolls approximately 3bQ students -and is ‘experiencing a grad-
ual declfne-in- enrollment -despite the stable population figures of the community.

>

= ~ - ,“
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The student populatlon is predominantly Caucasian; minority students comprise o
less than 5 percent of the district enrollment. °

The educational program is brganiied on a schedule of six 50-minute class
periods per.day. Although more than 75 percent of the graduates enroll in
nearby California State University at Chico or Butte College, the high school

) attempts to maintain a.balance of academic and vocational programs. To sup-

= " . plement limited community recreational programs and facilities, the school of-

: fers opportunities for students to. participate in a wide variety of youth ac- )
tivities as an extension of the educational program. . 7

-

The Consumer and Homemaking Education Department

.
"

|
\
: . |
- - . J
| !
° The Consumer and Homemaking Education Department has one certificated }
staff member and serves approxirately one-half of all .the students enrolled
each year. The number of boys participating in the program has increased,. L
particularly in courses offered at the senior level. . The department serves ’
- -as a teaching center for the teacher education program at_California State
: ; bniversity, Chico. . . -
Courses in consumer and homemaking education are scheduled jon a yearly )
basis, but the content and activities are organized to permit student transfer : .
at midterm. Course offerings, although- limited in- number, provide opportuni-
ties for study im all areas of the curriculum and for students at three matur-
ity levels. Major changes have been made in conten and learning experiences
to implement the expanded objectives of the *onsumeé\education aspects. of all
i " courses. . 7
- Department facilities are being -enlarged to accommodate an anticipated g
expansion of the program. Proposals have been- submitted to the -administration
for ‘the addition .of a semester course in consumer -education designed for -all
students in ‘the twelfth grade .and for an occupational program in home furnish-
" dngs.

- - ‘Consumer education receives a minimum of 25/ percent curriculum emphasis
in- all courses with major concentration in senior ‘homemaking and home .and-
‘family living Instructional strategies and learning experiences in consumer
education are designed to develop knowledge and skill in dealing with the more
complex ‘marketplace of the larper community. Because students come from fami--
lies of similar backgrounds, particular emphasis is placed on broadening stu-
dent perceptions of cultural, social, and economic diversity and to extending -
student awareness of -alternatives available to them in creating a 1ife—style ,

RS .

. for the present and the future. - -
: B Information derived from the study of the school—community, the Consumer
.and Homemaking :Education Department, and the characteristics of the student .

population provided the basis for program revision. Priorities for the design ) :
-of the curriculum model for consumer education were identified with the assis- :
tance of- the commqnitv advisory committee. ' - ‘.

-
>

The central focus for the consumer -education program was defined by de-
partment staff as: ''The development of personal competence in the evaluation’ :
p ' N . )
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of dlternatives in the use of resources to achieve personal goals and to create :
a satisfying life-style." ' : - . - !
The nriorities for program development to implement the focus were identi- R

‘fied as.follows: '

1. Achieve a minimum of 25 percent curriculum emphasis. in consumer
.education in all courses.

2. Expand. student awareness of diversity in life~styles and
patterns of Iiving.-

3. Design instructional. strategies to_increase student
involvement in the learning process. T R

-4, Select consumer education content and learning materials to-
expand perceptions of alternatives available in the larger

. community, v
5. Emphasize the knowledge and skills essential to consumer . .
-competence in the marketplace. . N ; O

" The instructional program is exnerience-oriented and emphasis is placed on .
student involvement in the learning process. Study trips as well”as individual L
and group projects extend 'classroom learning experiences. into the community. )
Student involvement in the planning and evaluation -of content and learning ex- -
periences is an accepted oart of classroom-organization and procedures.

FRTI

°
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‘Special Features of the Program L -

A special feature of the program is a’ Future Homemakers of America "(FHA)-
chapter. Chapter activities extend learning experiences beyond the class-
. room and into ‘the community: The varied program of activities Pprovides.
-opportunities for the discovery of individualxcapacities and- for group !
,participation in community-related projects. -t : ¢

Chapter -members volunteer ‘their tire and expertise in working with young
children and in assisting community groups with programs foir the elderly. P
Chapter thembers participate in the local "adopt a grandp-rent' program and :
hire themselves out for odd jobs in the ‘community to earn money for, personal :
Christmas gifts to be given to residents of the local rest hore. The chapter -
also cooperates with- school and community or ganizatipns in fund-raising activ-
ities and comwunity events. Active participation in(;egional and state meetings
‘serves’ to expand the students' horizons. :Cooperation with other youth organi-
zations in ‘sponsoring recreational and social activities and with chapters in-
neighboriny schools encourages participation in school and community .activities. -0

t - { s
N . z
T

4Goals'ofrConsumer,qucation . ; . ‘ 2
The students enrolled in the consumer education orogram will demonstrate ‘93
the ability to: :

1. Accept a diversity of Life-styles of individuals- and families,

s 4
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SRR S 2, Apply‘the«decision-making:process’in relation to personal ® .
s .'values and goals. ) .,
C o . 3. Relate career choice to the potential for achieving a . S
- - ~ desired life-style. ) -
: 4.-Analyze ways in which available resources may be used to P .
- - , create a life-style now and in-the future. \\ - -
) . b v . < <«
f . 5. Exercise their rights: and rgsponsibilities .as informed \
: : consumers. ) .- ) . \
A 6. Participate in volunteer services to the community. ‘
: 2" 7. Analyze the impact of advertising on -consumer decisions. -
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.Aspects of Consumer Education Taught
-in Courses at Durham High School
Durham Unified School District

1973-1974

COURSE. OFFERINGS

®
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Staff Evaluation of Outcomes of the INCINCE Projec:
_at Durham High. School .

* 1974 and 1976

.

DATF OUTCOMES- EVALUATED ' .

On completion of field testing
and evaluat.ion

Two years after completion
of the project *

Increased competence in de—
signing instructional strate-
gies -

P Y.

. OUTCOMES - (spring, 1lv74) (spring, ©1976)
Students’
EnrolIment | MaxImum entollment possible with | Maximum enrollment with pres-
present staff and facilities ent staff and facilities
Increased enrollment’ of boys
Activities Increascd student involvement New awareness 6f the community
in learning : Continuing involvement. in
Increased- awar s of differ- learning
ent life-style ‘Extension -of FHA community
Participation in consumer activities :
oriented FHA activities
Program:
‘Change -and Twenty-five percent consumer ‘Expanded emphasis in consumer
develop- emphasis in all courses -education
ment Major consumer emphasis at Proposed course in consumer:
senior ievel : educationvfbr seniors '
Courses available to boys Proposal for expansion of
"and glrls program—to include occu-
Program expanded to include pational emphasis -
eighth grade )
Facilities ) Plan for expansion of depart-
N ;\\‘_;\\\ ment :
‘Staff One certificated teacher One dertificated teacher
\ ~ Projected part-time certifi-
cated teacher .
Profession- Expanded concept of consumer '
al develop- education
ment
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Staff )
) at Durham High School
, 1974 and 1976

Evaluation of Cutcomes of the INCINCE Project

Staff
{continued)

Profession-
al contri-
bution °

Community
involve~-
ment

QO 077235 .

DATE OUTCOMES EVALUATED

On completion of field tés;ing
and evaluation
‘(spring, 1974)

Two years after completion
of the project
(spring, 1976)

3

Organization of district work-
shop on valuing ’

Cooperation with student
teacher program of California
State University, Chico

Opportunities for observation
of -consumer educatjion program

Participation at local and state-
levels in inservice education
programs-

Consultant service to -schools in
the area

Stday of schoolrcompunity

Resource persons from community

Field trips into larger .commun- ;
ity o
Community advisory committee

re

35
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"

| Durham teacher also taught at

Butte College

Cooperation with student
teacher program of California
3tate University, Chico

Presentation of consumer
education -clinic, on-site ob-
servation for teachers of
the: area

Participation in inservice ed-
ucation programs

Consultant service to schools
in the area

Participation in community
youth activities a

Expanded field trip program

Continued. cooperation of com-
munity advisory.committee-




Hanford High School

,—Qohsumer and Homemaking Education Department
Hanford High School
Hanford Joint Union High School istrict
: Hanford ' \

Administrators

~

Stratton Tarvin,., Superintendent

Max BT Nicehols, Prinéipal; East—Carpas
Thillip H. West, Principal, West Campus - .
. Simon Lakritz, Coordinator, Federal Proiects - N

¢ v

Department Staff .

Kathryn Vhitten:, Chairperson . .
Carol Delap o ’
Alice Des-Jardins
Kathleen Esperanga
Lillian- Lee
Marilyn Periera
Linda Tsutsue '

Tke School Community -

Hanford is a rural commmity located in the agéicultural area of the San
Jozquin Valley -of central California. As the county seat for Kings County,
Hanford is the focal point of governmental, educational, -and social services,
as well as the business and shopping center for the surroundinr area. Ther-
are two maior shopping centers, one in the downtown area and a new shopping
mall located on the west side of’ the city. -

Hanford is a stable community, populated by predominantly white middle-
income citizens. A large Mexican-American population, numerous first~ and
: -second~generation families of Poriuguese and Dutch ancestry, as well as a
R smaller number of bl: ks and Asian Americans add a multicultural dimension
: to the- communlty

The income level of must residents is within :the lower-middle to -upper-
- middle range, and a small percentage are at the upper-income level, and a-
‘somewhat larger percentage are at the lower-income level. Two areas, identi-
fied as economically depressed areas, “have high concentrations of families of
_diverse.cultural and ethnic backgrounds with incomes below the poverty level.
These are high yrowth areas with a preponderance of residents. in the vounger
age groups.

36




The basic economv of the area is moVving from major dependence on agricul-
ture and related agritusiness to a more diversified economy with the introduc-
tion of manufacturing, the growth of the dairv industry, and the development

of the Lemoore Maval Air Station. As a result of these changes, the community
has experienced a period of rapid population growth, a nrollferation of fast

food franchises, and the deveJonment of apartment complexeq and multifamily ;
dwellings. ; )

The High School

—Hanford High School is a four-vear school in the Hanford Joint Union High .
School District, which also onerates the Farl F. Johnson High School and the
Hanford Adult High School. The distrfct seérves students of seven elementary
school districts in Hanford and the surrounding rural areas. A building pro-
gram to replace the original buildings on Fast Campus is in progress- as this
. report is written. The school had ansenrollment of approximately 2, 300 stu-

-dents in 1976. Sixty-five percent of the school's students live jn the urban
area, and 35 percent come from the surrounding rural communities. The-enroll-
ment of the school reflects the general socioeconomic and cultural patterns of
the community.

The high school is located on two campuses; Eaéh campus- has its own prin- -
cipal, bit -each departrent is organized under cne department chairperson.
Classe$ for ninth- and tenth-grade students are conducted on the Yest 'Campus,_
and classes for eleventh- and twelfth-prade students are held on the East Cam-
pus. Busses facilitate the movement of students and facultv from one camnus
to the other during the school day. , .
The school offers a comprehensive educational program to meet the needs
of ‘a diverse student population. A career education center and a variety of
occunational programs offer ppportunities for career -guidance and occupational
training. ., - ‘ . h

-
< -

The school operates on a rotating, four-day schedule with six 50-minute
periods each day. The school is presently experimentin® with arena scheduling
for enrollment pnurposes, which has met with favorable reactions from both fac-
ulty and students.

- - ”

The Consumer and Homemaking Education Department

14

-

The Consumer an~ Homemaking Education Department has a staff of six cer-
tificated teachers and two paraprofessional aides. The department is a teach-
ing center for students from the Home Economics Department of California State
University, Fresno.

The department serves anproyiwately 40 percent of the total student en-
rollment in consumer and homemablng education and the Home ‘Economics Related
Occupations (HERO) program. A department survey conducted at the close of the
INCINCE project revealed that efforts to extend the program to-a hroader sag-
ment of the school population were successful in increasing both the total

15
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enrollment of the department and diversity of students enrolled in the program.

The number of boys participating in the program increased as well as -the pro-

portion of students from different cultural and ethnic ﬁroups. The most dra-

matic increast was noted in the consumer education course, "On Your Owm, " yhich s

. enrolled students in eight sections. -~ -

T

All courses in consumer and homemaking education are scheduled on a semes- ,1 .
ter basis and are open to both girls and boys. Course offerings were in- - :

' creased ‘from eight to 13, and prerequisites vere reduced in order to make - .

|
courses available to more students. Students may now choose -from 13 courses l
representing all areas of the consumer and homemaking education program and a. l
special course in consumer education as well as four HERQ programs. Selected , "
courses may be offered on.both campuses for the convenience of students. - -

and total emphasis on consumer'education is,the purpose of a course entitled,
"0n Your Own," Consideration is given to the selection of relevant consumer
-content and instructional materials to meet the needs of a diverse student en-
rollment. Because approximately 38 percent of the students come from ethnié
and cultural minorities and frem a range of socioeconomic backgrounds, in-

" creased emphasis is placed on exploring diversity in values, goals, and the

Consumer education receives a minimum of 25 percent emphasis in allwcourses, w
|
|
|
uses of available resources ih achieving desired life-styles. }

A study of the sthool cosmunity, thé. Consuner and Homemaking Education
Department, and the characteristicseof the student population served as the
basis for an evaluation of,the,existing program and for curriculum revision.
Priorities were established for the design of the curriculum model for consumer .
education to meet. the identified needs of the students and the families -of the
school community ) -

«

.The central focus for the consumer education program was defined by de-~
partment staff as: The development of personal competence in the use, exten-
sion, and development of consumer resources to achieve identified goals which .
will enhance a desired life~style and enrich the quality of living in the L
-community. o

To develop the orogram and to narrow the focus, department staff estab-
1ished the following priorities: Lo .
1. Achieve a minimum of 25 percent curriculum -emphasis in
consumer education in all areas of the program, .
2. Develop a special course in consumer education,
3. Change the image of the department by increasing,A
accessibility to students and- faculty, oo -
4, Expand course offerings in order to reach.a wideri
-segment of the school population. N
* 5. Design instructional strategies that involve students
' in the learning process. ' :
6.. Select consumer education content and instructional
%'materials in relation to characteristics and needs 7
. of students. =
7. Increase involvement with community agencies and services.
-, 8. Create a more stimulating classroom environment.

Y

+

- - 8. 490 :




3 -

D NSRS
AN

e L

The instructional program is experience-oriented with high priorities
placed- on student involvement ir classroom activities and planned community . s
s ~ experiences. Occasional student input, feedback, and’ rap sessions, which

are held as a regular part of classroom procedure, provide, opportunlties for
) student involvement in planning and evaltiating course offerings and the teach-
SR ing—learning situation. g

-

-

Student involvement in community programs and services serves as an ex-
. tension of the classroom learning situation. Representatives of community
] agencies and organiZations serve on the community- advisory committees and as
f'._ Tesource persons for the consumer education program.

»
*

‘Unique’Features: of the Program. - - . Sl
A . = - . ?) . L4

The consumer and homemaking education program at Hanford High School oper- 7
ates a consumer education resource center and is involved in several off-campus

community- programs. . o,
h3 s »
=Consumer education resource center. A consumer resource center was estab- »

program. The center was planned and furnished by the students and teachers to ©
provide an attractive study and discussion area where current. consumer infor- :
mation and resource materials are readily available. It is designed to serve
students in independent study or small group research projects and as a source
of consumer- information for students and faculty. = -~ ' /
o g ] ‘ \ .
Community involvement. The Consumer and ‘Homemaking Education Department
staff encourages community awareness and involvement activities for students
and faculty. Faculty members serve on a variety of community- adyisory commit-

tees and participate in a number of community organizaticns and\programs.

A Student volunteers contribute time and services to nursery :schools, chil-
’ dren's centers, nursing homes, convalescent hospitals, and ‘programs for\senior
citizens. > - '

-4

The department sponsors a consumer information booth in the choppihg mall
The booth, which is operated by students under the guidance of a faculty member,
offers research services on consumer problems that are presented by shoppers.
Questions received at ‘the -booth are studied by students, and suggestions for
resolution or further action are mailed to the consumers. The booth also serves:
as a center for -consumer gurveys that are conducted -by, the consumer education )
*classes. :

-
-

“The community cooperates in providing off-campus educational opportunities
for such lea:.‘ing activities as field trips and comparative shopping experi-= .
ences. Community groups offer assistance to independent -and .group research .
projects that are related to the consumer services of governmental agencies L
business associations, and community -organizations. Representatives of govern- .-
mental agencies, business firms, and community organizations serve as resource
persons in all areas of the consumer and homemaking education program.

i
3
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Economically depressed area (EDA),program. To. assist students from

economically depressed areas, funds authorized by Part F, Vocational Education .

.Amendments of 1968 (Public Law 90-576) were used to provide the services of a
paraprofessional aide. The aide assisted teachers in identifying the particular
needs of these students and in developing instructional materials and strategies
related to their consumer concerns- and problems. . . .
: A,series of progréms and mini-courses_are planned on the basis of informa-

tion from student interest surveys and conducted after school hours to encourage
involvement .and participation in department and school activities. The courses:
are planned for students from economically depressed areas. Credit “for partici-
pation in the projects may be applied toward fulfilling requirementg of related

courses. N

- ~

- A .

‘Goals for Consumer Education ™ _ . 7
The students enrolled in the consumer and homemaking education program will—h
demonstrate' ) . . . :

1. An acceptance of .the -diversity and commonality of life-styles .
~ in’ relation to personal ‘values and .goals- .
2, Willingness to exercise consumer rights and- responsibilities
in the marketplace .
» 3. Awareness of the consequences of their c?nSumer decisions and
: activities én the commudity, family, .and the individual -
b, The ability to apply the decision-making process when faced
with a consumer decision and: to’ consider‘the effects of ‘the
. " -decision on self, family, and community

v 5. The ability to relate the effective use -of economic resources

to the achievement of a life-style that is 1mportant ‘both now
and in the future

6. Awareness of the roles of men and ‘women -as these roles influence
individuals, families, .and the community-

7. An awareness ~of the influence of environmental factors:on the

- quality of life of individuals and families




(RSN I PR B
‘-
Yo N T [y T - * - N
"Aspects of Consumer Education ’I‘aught‘ ‘
in Courses- at Hanford High School
L ) Hanford Joint Union High School District .
LT . . : 1973-1974
. ' - ~ COURSE OFFERINGS ) '
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l Borrowing . ' "X T ox X | | x ‘
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, Staff Evaluation of- Outcomes of the, INCINCE Project :

at Hanford High Gchool
na - 1974 and 1976 '

DATE OUTCOMES EVALQKEED

pR———

On completion of field. testing
and evaluation <

Two years after connletion. .
of the project = -

Pl

Change and
develop-
» ment

Minimum of 25 percent consumer
education -emphasis in each course

Change from year to.semester
" course offerings
All courses open to boys -and-
girls
Elimination of prerequisites
‘to increase availability of
courses to more students

) ~OUTCOMES (spring, 1974) (spring, 1976)
——————Students—" y - ' ’
: Enrollment | Increased enrollnent of 27 per- Decrease in.department enroll- .
: \ . cent ‘ ment because of expanded elec*
Percentage of boys enrolled in-' tive program in the school
creased from 13 percent to 22 Percentage of boys enrolled
percent ) increased to 29 percent
Increased enrollment of students -| Enrcllment of boys in more i
w‘from cultural and etﬁnic groups ,areaS'ofi:hetprogrhm: . .
Activities | Increased interest and involve- Continuing interest and “in-
P ment in learning situations volvement in learning
. | Independent study projects Increased use of library- and--
School and community service consumer resource center
, projects Revision -of FHA chapter to- in-
iy _ Individual volunteer services clude boys ) s
. ‘to -community programs and Increased -emphasis on inde="
. agencies pendent research projects
. Extension cf -the, FHA program —’Voluntéer,sefvicés:to‘oomﬁunr'v
resulting in increase in | ity services and senior
‘membership . - citizens groups . Lt
Organization of -consumer infor- Participation in.consumer in-
. 'mationfbooth in shooping—mall K'forﬁation—boogh in the shop-
T « ing mall
Program : . . "

Increase of consumer emphasis
in all course offerings

-Expansion of course offerings- :
in’ consumer and homemaking . ' .

" from 12 to 13 and in HERO- -

programs from four to five -

| Continuation of eight sections T

of "On Your -Own"
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Staff Evaluation of OQutcomes of the INCINCE Project

“,at Hanford High School

1974 and 1976

OUTCOMES

, 'DATE  OUTCOMES - EVALUATED

On completion of field‘testing
-.and evaluation
{. (spring, 1974)

Two years after completion
of the project
(spring, -1976)-

Change and
-develop~-
ment (con-
-‘tinued)

Facilities

course, ''On Your Own " (eight
c¢lass sections)

Scheduling of selected courses
on both campuses to increase
accessibility to students

After school mini-courses' de-
signed to encouraged involve-

- activities

Initiation of -team teaching in
consumer and homemaking educas
tion from eight to 12 and in
HERO programs from two to four

=4

"A&dition—of one,classroom

Development of consumer edu-
-cation resource -center

Addition of a consumer education -

ment of EDA students in school,

Development of slide/sound

presentation for program
promotion,, . . =y

" | Continuation of team teaching

within the department

7Addition of office space and’

storage of instructional
materials

Pl

'Review and evaluation of con-
sumer education resource mate-
rials

Expansion of consumer education:

resource Center

Staff  °

Profes-
sional
develop-
ment

Certificated staff members in-
creased from six to seven
teachers

One paraprofessional aide

Committed to change of program
\ emphasis

ncreased staff involvement 9n
program planning and -develop-
ment

Increased participation in
staff development programs

43

s

Six:certificated'teachers

Two paraprofessional aides

| Review and revision of course .

-

-offerings

| Development of -department -cur-

riculum: guide by staff members
Total staff participation in
prefessional development pro-

grams
3




1974 and 1976

9taff Evaluation of Outcomes of the INCINCE Project
at Hanford High School_

2 DATE OUTCOMES EVALUATED
On completion of field testing - Two years after completion
: : N N and evaluation of the project - |
* OUTCOMES (spring, 1974) - (spring, 1976)- to-
; Seafé - 7
(continued) - :
) . Profession- |Cooperation with student teach- ‘Development of teachers
- . al develop-| ing program, California State guides for consumer educa-
ment University, Fresno tion films produced by Bu-.
. (continued)| _ i reau of Hqmemaking Education
: Profession- | Inservice education program _Opportunities_ for'teache;s to-
. al contri- | for teachers of the Fresno observe classes
:, ) . butions area ‘ . Representation- on FHA Advisory
; Opportunities for teachers.of Conimittee
‘. the area to observe program- Cooperation with- state/uni-
B Participation -of a staff mem- | werfities in teaching INCINCE
- & ber in-State- Insewice Edu- - -/ extensiorl 7course$ ] ’
I cation Series on INCINCE Designation as -a teaching center
= o y for California Suate University,
Fresno -
‘Resource- persons for INCINCE
extension ‘courses’
Inservice egucation programs A
* I | for teachErs
) — T '-“Consultant sérvices to six
- school districts on consumer
) education
' Participation on- verification
< team for progtam review for
A - Bureau of Homemaking Education
", Distribution of curriculum guide
. and- On Your Own outlines on
- request
Community Community advisory commit- ! ,
: . involve- tee - “| Increased community involvement
- ” " ment '

Resource. persons from com-
munity

-

i

of teachers- and students

"
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Staff Evaluation of Outcomes of the INCINCE Project
. at Hanford High School - : .
N ' 1974 and 1976
- DATE  OUTCOMES EVALUATED .. e
, - ~ 7 |On completion of field testing Two years after complétion
. ‘ - ] and evaludtion oféibe project
s " OUTCOMES (spring, 1974) (spring, 1976) .
Community EiEldwfrips into~the~coﬁmunity Surveyhof,educational'services
: involve- . Consumer information booth in
ment thé shopping mall *
{continued) PPing

-

*

Articles for local newspaper
On consumer concerns

Student volunteers. to commun-
ity services and agencies

R

- Expanded s;t'udént, volunteer pro-

resources available from cém-
munity ‘agencies.

Represegtation on the County
Nutritiona1,Couhcil

-Representation on Procter and:
Gamble Natio
mittee

nal Advisory Com- -

grams

Extension: of services in ‘con-
sumer information booth
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Patrick Henry Senior High School -
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Departient of Consumer and Family Studies - T -
Henry Senior High School .
‘San Diego City UQified\School District - oo :
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:Ginny McCoy .
Barbara Morgan ° ,
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Norma. Zerbe ‘
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The School Community )

g

The--community served by Patrick Henry Seqigr High School includes. the
San Carlos, Lake Murray, Del Cerro, and Allied- Gardens areas- of the city of
San Diego. /It is an expanding residential community of single-family residences,
apartments, and town house deveélopments. - .
The population of the area is made up of ppredominantly white; middle and:
upper-middle income families. Residentg are from the educational, professional,
‘managerial; and technical fields! The growth of the community has brought in-
'_—CreaSed'diVersity in the cultural and ethgib composition of the cormunity.
__As the county seat of S4n Diego County, the city is the focdl point for. -
. governmental, educational, and sbcial services for the area. Students and ’
families of the school-community have ready access to the'cuitural and- recrea-
tional resources and the'extensivé business and shopping—faqilitiesrof the San )
Diégo metropolitan area as-well as to'.regtonal shopping and business -centers. .

il

<3 N b N -* - - .
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The High School - -9

+ Patrick Henry Senior High School is a three-year comprehensive high school

in the San Diego City Unified School District. The district had an enrollment of

123,542 students in 1976 and maintains 127 elementary schools, 18 junior high
schools, 12 high schools, and- two continuation high schools.

Y

L
©

; Patrick Henry Senior High School yas a participant in the Model Schools

» I Project that was sponsored by the National Association of Secondary School

) - Principals. The Project seeks to improve the learning opportunities in
secondéry schools. The educational program at Patrick Henry Senior High
School emphasizes individualized instruction, flexible scheduling, and team

;f—m*m"*““teachiﬁg”fé"aéhieGé Instructional goals. The school moved from flexible
: . « ‘scheduling to #ive 50-minute periods per day during the project.

The schoo. - ‘llment of approximately 3,900 students (1976 data) reflects
. the socioeconomic _.d cultural composition of the school community with the
addition of a number of students from lower socioecononmic areas of the district
who.pérficipate in a voluntary transfer program. A recent realignment of at- ,
tendance areas vithin the district has contributed to a decline in the student
population at the school. -

‘The insbinctignal program is academicgliyforiented—reflecting the educa-

‘tional goals of more than 65 percent of the graduggégrwho enroll in community -

- -and_ four-year colleges. Occupational courses are available to étudénts‘through
- .the vocational education Program on campus and tie regional occupation program.
. y

The‘Depértﬁent of Consumer and Family Studies
? - / :

The Department of Consumer and Family Studies has a staff of seven certif-
icated teachers and-tyo paraptofessioﬁal’aides; before the project began, the
-department had three teachers. The department serves approximately 22 percent-
of the total school population and participates in the teacher education pro-
grams of universities and colleges in the area.

All courses in consumer and family studies are scheduled -on -a semester
-basis and are available to all Students. Prerequisites for courses have been
« reduced to-serve a larger segment of the school population. » Students now

choose aﬁpng 19 coursé offerings representing all areas of the consumer and

At the time of the project, the instructional: program of the department
was organized on an independent study basis. Students who were enrolled in
the denhrtment were able to complete course requirements through the -use of
learning packets and.individual study contracts. As changes:opcurred in the

. organizational pattern of the school, the Department of Consumer and Family
) Studies move. away from total involvement with independent study. While re-

taining its commitment to- individualized instruction, the department now makes-

v
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use of a more varied pattern.of classroom organization that balances small
group activities and large group instruction with independéat study.

Consumér education receives a- 25 percent curriculum emphasis in all &
courses’ with a major concentration in consumer economics and bachelor living.
-Consideration is given tc the selection of significant -consumer education con-
tent and appropriate instructional materials that will meet the identified
needs of students. Learning packets provide ‘options in learning experiences
for students with different abilfties, interests, and learning styles. Students.
are encouraged to develop learning packets on consumer issues of concern to

‘them. . '

At tﬁé’béginning*of’theyproject;-arstudy~wa3~made40£ﬁtheﬂschggl community,
the department, and the characteristics of student population. This study .
served as the basis for an evaluation of the existing programs and for program
development. Priorities were established for the design of the curriculum
-model for consumer education in relation to the identified needs ,of students.

The central focus for the consumer education component of the program was
defined by department staff as: ''The development of individual competence in
the utilization of resources to achieve personal goals and the recognition of
social responsibility as members of the community for consumer decisions and
activities which affect individuals, families, the -community, and the enviror= .
ment " ‘ , . . -

o "To aid progr;mrdevelopment, the teaching staff established the following
priorities: ;

1. Achieve a 25 percent consumer:emphagis in all courses through
the use of the consumer core.
2, Develop motivational experiences té introduce major areas
of study in all courses. - o
3. Develop performance ‘objectives in the affective and ‘cognitive
domains for all course offerings and for all 1éarniné packets-
4. Increase options available to students in the selection and - ~
corpletion of learning packets. . . : ;
5. Encourage the participation of boys: in all areas of the program.
6. Provide opportunities for independent investigation of :
consumer problems and jssues. i .
7. Expand the use of the community as a learning center.
8. Expand course offerings to attract a more diverse enrollment.
9. Design'instructional strategies to increase student interaction
*  and discussion. ' ;
_The instructional program is academically oriented and emphasdzes individ-
ualized instruction. The independent study aspect of the program ablows stu-
.dents to satisfy course requirements on a contract basis. Students are en-
couraged to pursue independent research projects on matters of congern‘tb\them
and to thaz community. The staff pives major priority to the use of the coms
munity as an off-campus learning center that can extend student experiences:
and provide resource persons who will enrich classroom learning situations. \\
Opportunities are provided for student involverent in services to the school
and the community as an integral-part of the educational program.

”~
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Special Features of the Program

-and service agencies that deal with consumer concérns. Representatives are -

- nomics class in which high schowl students teach consumer -education. concepts

Special features of the consumer and homemaking education program at Patrick
Henry Senior High School include a consumer fair, a consumer education booth, and
cross-age teaching. . o

[

Consumer fair. A consumer fair is presented to the student$ and faculty
of the entire school each year as a service of the school's Department of Con-
sumer anq Family Studies. The fair is planned and organized by student commit-
tees and 'coordinated by the teacher of consumer economics to provide information
on-sources--of -consumer information, protection, and services availablée in the
community. : ’ ’

The fair opens with a speaker who highlights the theme with. a discqsgion
of current consumer issues. . This is followed by visits to the fair booths that

aré set up on the campus quad and open through the three lunch periods - from
10:30 a.m. to 1 p.m.- : ’ A

/

Booths, exhibits, and displays are set up and staffed by representatives
of,governmental;agencies, community organizations, business associations, R

financial institutions, professional and employee associations, retail firms,

available to answer questions, discuss problems, and provide information on
the consumer products and services they provide.

Consumer education booth. STOP - Students Teach Our Public - is ‘a project

-of the coﬁSume¥\economics classes of the Departmeént of Consumér and Family

Studies. 1In the STOP project a consumer booth is .established in a local .shop-

Ping center, and students operating the booth receive questions or problems

from shoppers. The shoppers are invited to write <£heir questions on cards;

students, under the direction of a faculty member, research the problems and

return to the consumer by mail the answers or .suggestions for action. :
N - T :

N

Cross-age. teaching, Cross-2ge teaching }s a project of the consumer eco-

to preschool, kindergarten, and ,elementary schoo}\ghildren. A student who 1is
doing cross-age teaching may centract to work with a_teacher of another grade
level; the terms of the contract require the student “to-plan and present .con-
sumer education lessons to that teacher's classes. The'student confers with
the teacher to discover the consumer questions of concernto his or her stu-

" -dents. and to determine ways in which the consumer -education lessons will fit *

into the classroom learning situation for children. The studsnt checks the

lesson plans, objectives, learning experiences, and necessary teaching aids .
with the classroom teacher before ‘presenting the lesson to the class.. Specif-- ’
ics of the contract, such as number of lessons, time seﬁuence,,and.expécged

outcomes are worked out between the teacher and student with the approval of

teachers of the consumer economics teaching staff. The experience is evaluated

by the classroom teacher, the student, and-the consumer economics- teaching _staff. R

o ’
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,Goals of Consumer Education

.

The students enrolled in the ‘consumer education program will be able to:

»

Weigh the influe;ce of cultural, social, and economic
factors on the life-styles of individuals and families.
Apply the decision-making process in choosing .wong
alternatives. . 3 . ' :
Demonstrate increasing:competence and responsibility in the-’
use- of consumer resources to achieve personal goals.

" Weigh the effects-of~theiv=consumerﬂchoices”qnﬂ activities on

\

the community and the environment. ,
Exercise consumer rights and responsig}lities in the
marketplace. .
Evaluate thé impact of the media on consumption patterns
and life-styles of individuals and families of the
commumity. ,

* 1)
~




. Aspects of Consumer Education Taught in Courses
at Patrick Henry Senior High School, San Diego
City Unified School District

1973-1974
COURSE OFFERINGS M
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Staff Evaluation of Outcomes of the INCINCE Project
at Patrick Henry Senior High School : .
’ 1974 and 1976
. DATE OUTCOMES EVALUATED
On completion of field testing | Two years after completion \
. and evaluation’ . . of the project \
‘OUTCOMES : ’ (spring, 1974) (spring, 1976) \ .
R , 3y -.f - - = )&
- Students
‘Enrollment Increased enroilnént from 389 Decline in school and depart-
" +to. 830 ,. ment enrollment due to changes
: | Increased ‘enrollment’ of boys in agteridance areas in the
- in all areas of ‘the program district .
F . YR ] ‘Conginuing increase in propor—
) < N | tion of boys enrolled /
Activities. Increased student interest and‘ Continuation of ipdependent
g o involvement . -1 ~ study projects /
o Inbolvé%ent in déveloping | Extension of cross age teacning
,/// J;/</2ﬁ learning packets witlr consumer in Head Qtart,.preschool ’
' N emphasis - ‘§ - . kindergarten, and p imary grades
Cross-age téaching . Participation in the consumer
) NPT SR Independeng and gronﬁ research fair /
©. -*projects, ' : : /
Tl = . N e v / -
® . . I - :
. Program ‘ ' g ' ) >
. , - - év - hd
‘Change and ’jConsumer emphasis of 25 per- Expansion of consumer emphasis
deveiop— ceht in,all areas ‘ Increased flexible course of fer-
ment Edpanded consumer education ings to 23 .
; ‘ course to two semesters Change from modular scheduling to
. . Expanded course offerings in . traditional scheduling
. bachel '
achelor ‘survival . Expansion of courses in bachelor
Expanded course offerings | living and gourmet foods
: . . from 10 to 19 . ’
- : ! Changed "Family Relationships
- " Expansion of consumer home- ) course to "Sociology of Living"
‘ making education (CHE) class
h - section from. 15 to 30 Development ofﬁpourse in child
ra -, psychology with emphasis on-
] Three occupational programs parenting
«; Expansion of HERO Program to in-
= ' . o . - crease occupational emphasis

Q ‘ ' . 52 ) 3
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Staff Evaluation of Outecomes of. the INCINCE Project

at Patrick Henry Senior High
1974 and 1976

School

DAfE‘VOUTCOMES EVALUATED

On completion of field testing
and evaluation

Two years affer completion
of the project’

«

staff members

Development of nev and real-
istic approaches to teach-
ing-learning

Design of strategies in the
affecgtive areas of learn-
ing ..

Participation in district '
and state inservice pro-‘
grams

OUTCOMES (spring, 1974) (spring, 1976)

Program - ) 7 T
(continued) N . ; 5
-Change and 7-Increased emphasis on ecology‘f

develop- - and recycling of resources-: *
ment (con-~
tinued)
A !
Facilities Development of conshmer‘re- Redecoration of hospitality

" source center for studentg - * center . .

' ’ 4 Expansion of resource center

Staff 17 Seven-certificated*teachers Five certif .ted teachers:

: Increase of three full-time ’ ’
staff members . . .
Four paraprofessional aides

. Profes- Expanded concept of consumer Continued expansion of concept

sional education . of. consumer education : ‘

,,ig:ilOP‘ Increased interaction among Report on program development‘

to district ddministrators + -
meeting )
Increased interaction among .
staff members and with admin—
istration ’

)

Preparation of brochure for

”»

_ coungelors and- prospective«' :

students

Participation of staff in state
and local inservice education
programs ‘

-




1974 and 1976

-

Staff Evaluation of Outcomes of the INCINCE Project
at, Patrick Henty Senior High School

*  DATE OUTCOMES EVALUATED

. OUTCOMES

— o
. On completion of field testing

and evaluation
‘ - (spring, 1974)

!

Two years after completion
of the project -
(spring, 1976)

Staff
~ (continued)

.‘Professéoq-
* . al contrir
bﬁt}oﬁs,

Community
involve-
‘ment

-~

.Shared learning packets and
-matérjials with other teach—
ers

Staff participation inservice

education program sponsored -
by the diz}tfﬁiaand San
Diego 'State University

Articulation with junior high
schools and community col-
leges )

Observation program for teach~
ers of the ared

Participation in student teach-

er program of San Diego State
University .

Resource persons from the com-
,munity

Field trip§ into community

. *Commynity Fresource materials

Consumer fair

. Consumer booth in shopping

center -

"

Community volunteers in the
classroom

Chamber of Commerce breakfast

»

\

o

Staff member: assisted State
\Department of Education's
\Bureau of Homemaking Educa-
tion on inservice education
program

Extended opportunities for
* iclassroom observation

-

Inservice education program-
for teachers

* Articulation with junior high-

schools of the -area

Cooperation with student teach—
i

-ex programs ‘of local colleges

and universities

H
H

Expéndedrconsumer fair

Fie@? trips int0~community

Continuation of consumer booth
in shopping center .

Independent field trips’

surveﬁ of parentsiof tenth-

grade students Lo

-
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} o Santa Ana-College T . (- o '
‘ N . : Ve
. ‘Department of Family and Censumer Sﬁudies{f e . )
5 Santa Ana. College R : ' ) -
: Rancho Santiago Community College District . )
. ‘Santa Ana . : R L , . ;
Administration - -y ’
. - -~ z - ‘ ! ;
John E. Johhsog; Superintendent/President . )
Geopge E. Osborn, :Dean of.Applied -Arts and Sciences
e . ieén Dorse; Assistant Dean'for°Educagion and
ST - Family Services . - v,
- . 3 B t e -
Department Staff ) - ’ .
-Jean -Dorse, Chairperson )
Janice Parks ' . )
: Winifred .Yablanski . i
. " -Anna. Justus o
The Collége Community
Santa Ana is a city of approximately 175,000.peopie located in Orange B L
County in southern California.' As .the county seat for Orange County, the city
serves as the major center of governmental, educational, financial, and social .
, services for the area. 1 ‘
: o -t , o :
2. - - . Santa Ana is in thg_center'of a changing and -expanding residential and e
industrial area. In the rapid population growth experienced by the entire -
Orange-County area, new cities have appeared, suburban housing -developments
__ have flourished, and the economic base has moved from agriculture to industrial
. - -and business- development. Housing patterns are changing from”ptedomihant1§ .
v -one-family homes to an increasing number of apartment and town house complexes.
. Modern regional shopping centers have diverted much of the retail trade from
the older downtown area of the city. . . /
) Santa Ana has become an- increasingly multicultural cohmuni:y with a Mexican~
American population of approximately 40 percent and a growing representation of
blacks, Asians, and other cultural and ethnic minority groups. - Tt
' » : - . 55 13:; . N
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The College ‘ - - “

Santa Ana College is administered by the Rancho Santiago Community College
District, which also maintains a Division of Continuing Education. The college
serves the residents of the Santa Ana and Orange Unified School Districts 7as
well as sections of the Garden Grove Unified School District. The Division of
Continuing Education administers the adult -education programs of the partici-
pating districts. The college, which was established‘in‘l915, has recently ex-
perienced a period of rapid-growth and expansion. College enrollment increased
v-64ﬁpétcentuover—aﬁrecentﬂfive:yea;_pgxiodl_,ﬁgigg,gg;g}l@gngvincréasés were in
the Division of Applied Arts and Sciences. ) ) o

A survey by the college's Department of Family and Consumer Studies, prior
to the INCINCE project, indicated that the college serves a predominantly white,
middle~income student body with increasing representation. from $he black,
Mexican-American, and Asian communities. . e

L3

The Department -of Family and Consumer Studies

The Department of Family and Conéumer,Studiés'is one of 14 depaftments
administered by the.college's Division of Applied Arts and Sciences. The de-
partment had been established just prior to the opening -of the IﬂCINCE~p:bj@ct; Sem s
Which—offered'uniqueﬂopportuniéies in developing a program with major consumer :
‘emphasis: o ' Lo

N The department has a staff of three fqlletiﬁe'teacﬂ;rs'augmented—byfa—num-
ber of part-time instructors. The department serves approximately 400 students
per semestér. Students range in age from eighteen to forty-five years, with
an increasing. enrollment of senior citizens. The enrollment reflects cultural
and socioeconomic *composition of the college registraticn.

The program is community based and'ﬂeeply—concerned7w1th fostering the
department's relationship with individuals and families of .‘the community.
Courses are developed with the- advice and assistance of an advisory committee
df,representativés_of the school districts, colleéges, univergities, and com-

"~ munity -groups and agencies. Efifforts are being made toidesign;COﬁrégs which:
reflect the needs andsinterests- of the -increasingly multicultural population .
of the area. - : - ‘ ‘

Members of the department staff cooperate with. the Divisioﬁ:of'antinuing
Education's community services and outreach activities; members also assist

with the‘operation of the mobile teaching unit that is sporisored by the divi-

sion. The department is actively involved in interdisciplinary programs, "Staff
members accept teaching assignments in other departments to provide courses in

home economics-related content and competencies. The department also offers
courses designed to meet the particular needs of students from other disciplines.

Consumer éducatiqgftigéives curriculum emphasis in -all courses with major:
concentration in family income management. Consideration is given to the se~--
lection of content and -instructional resources that will meet the needs of the
very -diverse student enrollment. Instructional strategies are designed to as-
sist students in coping with.their consumer concerns and with the larger con-
sumer issues in the community. In éxamining value conflicts between personal

‘ hd ¥
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. were identified by the department staf{f as follows: -

- < » -

)

. - \ . . 7
-and economic benefits’and‘the eﬁvirodheht of the community, emphasis is placed -
on the interrelationship of individuals, families, and the commmity, i

A\

“

s The méjpr focus of the .consumer education cpmpqhéﬁf of thé—family and con~
‘- sumer studiee curriculum was- defined by department staff as? "The development
-of personal competence in the identification, devé;opment, and- creative use of

-available resources to extend one's freedom in choosing among alternatives in
creating an environment for living." . \ : - -

e

The’priqrities for’develoging.ihé‘Currichﬁm,modél for consumer education

P +
- .

. 1. Achieve a major consumer emphasis in all courseéﬁ —

2. Improve present courses and expand course offerings
in identified areas 'of interest and need. N,

3. Design courses with consumer emphasis to serve a broader Pon
segment of the population.of the school and the community,

4. Encourage enrollment of men and members of minority

. groups in the program. ' o

_5,—Design'instructional—strategies and materials to indiVidualize

instruction in all -areas of the .program. . \

6. Use available community resources. . ‘\

7%‘5néour§gg-studeﬁﬁ,participatiOn in community agencies \ N
and organizations which serve the needs of consumers. \\

8.. Expand the occupational program in areas of the home o

* economics curriculum. ; ‘

[

The instructional program gives primary emphasis to individualizing in~
struction to meét the needs of a very diverse stadent pPopulation. -A variety of
instructional Strategies and patterns of ofganizatiqn'arg;utilizéd.tg vitalize
the -learning situation. Student involvement_in'commhniti?seriv@es is.encour-
aged as an extension of the educational program of the départment, Frequent
student feedback and assessment of content and instructional appgﬁaghes pro-
vide avenues for student evaluation and involvément,inrgiogram.aévelbpménﬁg

g z | :

Special Feature of the Program \\
. LY * \
~ A mobile teaching unit, ‘sponsored by the Division of Continuing Education,
‘takes the family and’ consumer studies program into the community. The van,
which is equipped as a home economics -classroom and staffed by a part-time
teachery provides consumer education classes for adults in outlying areas of-
the community college district. The classes are designed to assist minorify -
groups and low-income families to -cope with the complexities of the marketplace
~and to achieve'a more satisfying living environment.

-

‘

Goals of Consumer Educatioﬁ -

The stqdéhts enrolled in the consumer education program will demonstrate
the ability to:.

"o 57 (3%5. . - . S
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1. Relate the accurate .perception cf values, goals, and resources ‘to
the freedom to choose among alternatives in creating a satisfying
-1ife-style. N ‘ . ‘ —

2. Analyze costs of consumer decisions in relation fto personal and
family satisfactions and their effect on the community -and the
environment. - o .

3. Relate decisions in -the use of available resources to the poten-—
tial for achieving a desired life-style. -

S : 4. Make discriminating choices among .products and services in the

m— - =————————markétplace,——

5. Reiatg—avaiiability and quality of.community services to the
~ quality of life in the community-. ) /=
_ 6. Weigh value conflicts that arise between personal and economic
 benefits and desired environmental improvement. .
7. Evaluate the impact of the media on the life-styles ‘and consump-—
tion patterqs~of_individuals and families.
8. Exercise their rights and responsibilities as informed consumers:

N N
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Aspects of Consumer Education Taught in
Santa Ana College, Rancho Santiago
Community College District

1973 and 1974 .

t

COURSE OFFERINGS: Depart

umer Studies

ment of Family and Cons
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The consumer as an individual’ - ) s (—
Life-styles| X X - x| X X X 1x
Resources’ | X | X X X| x C X X |x
Decision i ’ 7
naking x{'x| x| x| x| x| x X x| x
— - % j - Z 7 = =
The®consumer in .the marketplace o . 7
Earning 7 . ) Ix
"Spending | x| X | x| x| x X X x |
Saving X X4 X X
7 Borrowing " x v X )
Buying x| x{x{ x| x| x| x X X
The _cdﬁéumer and the community )
Economy ! o X i
Community - ] ox x |.x
services .
Rights and | | % X X X
protection |
Law .and X1{ X X X X
protection 5 )
Environment] X x|
Media X X X X X
- % :’
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Aspects of Consqmer?Educétigh\laught in
s Santa Ana College, Rancho Santiago -
‘Community College Distriet s
1973 and 1974, N B
COURSE OFfERINGS: Division of Céntiﬁuing Education
. o - ' 9
ASPECTS OF I P
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- Life-styles X X v
. ot ‘ Resources ’ X
; Decision . | 7 X B
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) The consumer in the marketplace ‘y
- ) Earning
. Spending X
, . Saving
¢ L ’ Borrowing - x| x
- ‘Buying ' x 1 x| x
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The qonsumér and t:hecormuunity 7

Economj.
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services
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Staff Evaluatlon of -Outcomes of the INCINCE Project
at Santa Ana College, Rancho Santiago
Community College District

1974 and 1976

\ ) DATE OUTCOMES EVALUATED

, On,%pmﬁlecion of field test Two yeans after~completion
and evaluation of the project

OUTCOMES (spring, 1974) (spring, 1976)

Students i

‘Enrollment

Activities

-

Increase in student enrollment

Gradual increase in enrollment
of men

Age range from eighteen to
sixty-five years .

o

-

-~

Largest percentage increase in
enrollment in the college

lnc%eased enrollment og men in
all areas of the program

-

Volinteor merketing reszaic Incieased~communiﬁy'actiﬁities
services for county consumer Increased involvement in inde-
) affairs office ) 7 pendent study
° Increased student interest and
involvement < -
. Independent study )
- N 3
\ -
- 3
Prograa p
Q 0y ©
. Change and Congumeg education emphasis in . Addition of courses to meet the -
develop- all courses interests dnd needs of students
ment

population o

Consumer education ¢ourse
Expansion of course offerings
Design of new courses with &on-
“sumer eémphasis- to serve a
broader segment of the student
Expansion of cultural and eth~

nic enphasis to meet the needs
of 1 wide‘range of §tudents

Improvement of teaching skills

'Design of instructional strate-
gies

Individualization of instruction

Extended- consumer education
emphasis

‘Block .scheduling o of -clagses to
.extend availability of courses

i Back—to=back scheduling of
courses to meet the needs of
specific groups of students

Improvement and extension of
individualizegfingtfuction

%
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Staff Evaluation of Outcomes of the INCINCE Project

at Santa Ana College

1974 and 1976

7/

OUTCOMES

’ DATE OUTCOMES

’ EVALUATED

On completion of field testing
and evaluation

Two years after completion
of the project

(spring, 1974) (spring, 1976)
Staff Increase in staff from two to Increase in part-time staff mem-
_three full-time and one part- bers to sev h
time certificated teachers Seven teaching aides
Two paraprofessional jaides T
Profes- Staff commitment to;consumer Continued commitment to con-
‘sional education emphasis’ sumer education -emphasis
. develep- “Totai staff involvement in- Sraff invelvemznt inm cursizu~
ment program planning lum planning
Patticipation—in professional Tarticipation in university )
workshops and seminars "““““"courses
Advanced study ininniversity Chairperson appointed Agssistait :
) courses , Dean for Education and Family g
. Work on advanced{ ugrees Services
[’ A
Profes- Interdepartmental cooperztion Articulation meetings with high
sional Staff assistance to chiil -de- SCZP°1S end universities in-
centri- 1 d ai the area
butions velopment and air transport -
department Staff member -edits the newsletter
Participation in\Coordinating of the California, Home Economics
Council for Home, Economics, Association
~ Orange Ccunty -area
Articulation -of programs be-~ B T
: - tween high schools, community )
7 colleges,and state unive-si-
i, ties . o
| -Comunity ‘Community advisory committee - Cooperation with Division of Con-
| Involve- Staff members serve at resource | | tinuing Education on community - .-
. ment - i " services activities :

persons to commnnity\groupfand,
programs §
Gooperation with community
groups and agencies \

Community advisory committee

Inéreased utilization of community

resources 4\\x

Expansion of the com@uni“y\advisory

committee \\ . e
N AL



Woodside High School

Consuber and Homemaking Education Department

Woodside High School
Sequoia Union High School District
Redwood City

Admiﬁistrators‘

George P. Chaffey, Superintendent
Francis Hutchinson, Principal )
Richard Storm, Coordinator, Vocational Education,

Department Staff

Virginia Baly, Chairperson
Susan Browne
Patricia:Nesbitt - -

Janet—Schueren =

The School Community : ] .

Woodside is- a suburban community in San Mateo vounty in the San Francisco-
Bay Area. It is a residential area of single~family homes with a limited num-
ber of apartment complexes in the city of Woodside. A new shopping center has
expanded services available to residents, but -thefe are no major shopping or
businéss centers in the immediate community. A full range of community services
are available in San Mateo County and are readily accessible to students and

families of the school community.

_ Hoodside is a.stable community of predominantly white, middle“and'upper=i
middle income families. The population is representative of the professional,
scientific, business, and financial management fields and a wide range of ser-
vice occupations. The comnunity is .made up of clusters of subcommunities, each
with a distinct and characteristic life-style and pdttern of liviang which con-
tributes to the cultural and social diversity of the community and ‘the school
Ppovulation.

'fhe~High School

Woodside High School is a fouf-year comprehensive high school in the Se-~
. quoia Unicn High School District., The district had an enrollment of 17,301
students in 1976, It operates six high schools, a continuation high gchool,

w
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and two adult evening schools. ‘Woodside High School serves the students of
giémentary schools in Woodside, Redwood City, Atherton, Menlo Park, Portola
Valley, and Westridge. The school had an enrollment of approximately 2,000
students in 1976. ‘ .

In general; the school population reflects the cultural and economic pat-
terns of the comaunity. A voluntary transfer program, which brings students
from’lower income, culturally diverse communities to Woodside, has increase
the number of black, Mexican-American, Asian, and 1ndi@n students enrolled and
has provided a greater diversity in the cultural and socioeconomic composition
of the student body. A plan for redrawing attendance areas in the district to
eliminate one high school will further increase the cultural and economic di-
versity of Woodside's student population. - . )

p ,

The high school has a traditional pattern of organization and scheduling
with a seven-period day of 50-minute‘class periéds. The curriculum is aca-
demi;ally oriented, reflecting the high educatiéhal priorities of the community.
Approximately 70 percent of the graduates of Woodside enroll in four-year or
community colleges, while less than 20 percent go directly into employment. RN
afsor high schaol, - .

s
L e~
.

- . . - <

-,

_ The Consumer and Homemaking Education Department

-

. The -Consumer and Homemaking Education Department has a staff of four cer-
tificateirteachers and one paraprofessional aide. The department serves approxi-
mately on —fourth of the total school enrollment. A department survey con-
ducted at the close of the INCINCE project indicated that efforts to make the
program available to a broader segment of the school -population resulted in

both an ircrease in . the total number and the diversity of student groups en=
rolled in the department. The number of boys participating in the program
increased, and,students from'ethniec groups form a larger prqpoftébn’of the de-
partment enrollment than that of the total school enrollment.

Courses are scheduled on a semester rather than year basis in order .to
reach a wider segment of the school” population. All courses are available to
»bothwgirksnand;bqysL_*Srndeggg;mgxggh§g§e from 11 courses representing all
areas~cf the consumer and homemaking education program as well asa ‘Home Eco-
nomics Related Occupations - Food Education’ and Service Training' (HERO-FEAST)

.program, A HERO-program is planned for the future.

Zn the development of the curriculum modeTL the existing structure of
the program was retained. The orientation and objectives of all courses in

. the program were expanded to include the consumer education compoenent.

Changes were made in content, and instructional strategies and learning ex—
periences were -designed to implement the expanded objectives of the program
and to attract a larger and more diverse student enrollment. Open -enrollment
in the clothing and textiles department increased the ag¢cessibility to -all
levélsrof instruction for students of varying levels. of skill and interest.

s :

Consumer education is emphasized in each course, and twc courses, "on Your
own! and "Life-Styles,' provide a major concumer focus. Primary consideration
is given to the selection of relevant content and instructional materials for

4
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neéds of the student population, \

students of different backgrounds and patterns of living, ‘Particular emphasis ,
is given to the adaptation of instructional -approaches and learning activities
to meet the needs of students‘from'confrasting cultural .and econoniic back-,
grounds. . . . T

A study of the school community, the department, and the characteristics
of'the student population provided the basis for the evaluation of- the.existing
pf?gram and for curriculum revision. Fmphasis in curriculum revision was fo-,
cused on increasing the flexibility and vitality of the -consumer education of- ‘
ferings within the existing program. Priorities were established for the de-
sign of the .curriculum model for consumer education to meet the. identified

2

The central focus of the consumer education program was defined by depart-
ment staff as: ‘''Responsible decision making in the use of available resources -~
in relation to their value and cost to séciefy and the effect on the environment
as well as to personal satisfactions in achieving a desired life-style.! ’ s
The priorities for program development to implement the focus were identi- .
fied by the staff as follows: . : T

1. Emphasize the consumer education component in all courses. .
2, Develop major conSumer education emphasis in two courses. -
3. Change-orieptation—of—the {mstractionaT programs to attract
a broader segment of the school population. .t
4. Create a climate of understanding and acceptance of cultural : -
diversity and patterns of “liv’:ig. . y
. - 5. Emphasize social responsibility1for—consumption'practices. - ]
‘6. Explore career opportunities in all areas of the curriculum. s
7. Design instructional strategies and learning materials to S
increase vitality of consumer education within'the existing
cgurse structure. ’ - . ] .
8. -Increase interaction with- the community. T )

'Tﬁe ingtructional program is academically oriented with inéﬁgasing emphzsis
on individualization of instruction through independent study and sqgll group-
research projects. : The staff gives high priority &6 the development as well as

the use of a wide range of multimedia instructional resources. Frequent oppor-

—

- Special Features of the Program

tunities for student reaction and nssessment provide avenues for student in-
volvement in planning and evaluating teaching-learning situations. Effective

utilization of community resources and agencies provides an added-dimension to- 9

the consumer -education program.

_The Consumer an@,Homemaking Education Department at Woodside High School *

operates a consumer education resource center and conducts inservice training

segsions for teachers in the district.

Consumer education resource center. A consumer educatioﬁ/resource center
was -established in the Consumer and Homemaking Education Department. The center
<@

>
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©" was designed initially to assist the department staff in implementing the ob-

jectives of the consumer education program. The center has grown into’a dis-
trict resource center providing services to all consumer and homemaking edu-
cation teachers in the Sequoia Unipon High School District. . '

The department staff collected, reviewed, and evaluated a wide range of
instructional resources in consumer education. The collection includes books,
pamphlets,- transparencies, filmstrips, slides, games, simulations, and multi-
‘media kits. The resources are. made available to thq{consumgf and homemaking
education departments of the district on a loan basis. 1In order to ensure that
instructional resources are available for different student groups, teachers
from other high schools are encouraged to recommend and. evaluate materials for
purchase and distribution through the center. Annotated resource lists are
distributed to teachers as new materials are added to the collection.

Inservice education. As an extension of the consumer resource center, the .
department staff sponsors workshop sedsions to share with the district teachers
of consumer and homemaking education the processes and materials of the INCINCE
project. ‘ <

The workshops serve as d mearns of intrcduning teachers to a wealth of in-
st:uctioﬁal strategies and materials available for developing the consumer
education.aspects of their programs. Sessions feature:dehonstratipns,of in-
structional strategies desipmedto—increase-student—involvement in learning,
techniques for adapting commercial materials for particular purposes, -and the

. development of a wide range of teacher-made learning materials for particular
classroom situations. . .

A

.
-

Goals for Consumer Education

“The students enrolled ihvthg consumer and homemaking education programs
will demonstrate the ability to:

1. Analyze differences and similarities in ways in'whigh individuals
s and families shape a desired life-style. ’ , -
2. Relate accurate perceptior and utilization of consumer resources

to the potential to achievé a desired 1ife-style:

AN 3. Weigh the consequences of their consumer decisions and practices

on individuals, society,.and the environment.
4. Evaluate impact of the media on life-styles and consumption

pattems . - =

5. Relute career choices to the potential for achieving a desired
life-style. ) .

6. Exercise their rights and responsibilities as informed consumers.

7. Use intelligent consumer practices in the selection of goods

- and services in the marketplace. , e

. <
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A§paéts of Consumer Zducation Taught
. ~ 1In Courses at Woodside High School ™ .
Sequoia Union High School District ;
1973-1974 i , L
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Staff .Evaluation of Outcomes of the INCINCE Project
at Woodside High -School
" Sequoia Union High School, District

1974 and 1976

DATE OUTCOMES EVALUATED

On completion of field testing
and evaluazion

Two years after completion
of the project

i

OUTCOMES (spring, 1974) (spring, 1976)
Studer‘xts~
Enrollment Increased enrollment in depart- | Maintained enrollment -despite
ment declining school enrollment
Enrollment of boys in the de- antinued'increase in enroll-
partment increased to approx- ments of boys and minority )
imately ‘37 percent ‘group students
Entollment of minority stndente
in the department increased -
to 27 percent
Activities Increased involvement in learn- | Expanded independent study pro-’
ing,actiyitie§ 1 grams
; Initiated independent study Increased involvement in learn—
activities ) ing situation
Increased student interest in Expanded independent field trip
‘the program program
i Independant study trips in
" community -
» 1
l -
Program i e - -
Change and -Consumer emphasis in all All courses scheduled on semes-
develop- courses ter basis
ment

Major consumer orientation in
life-styles and bachelor know-
how

All courses available to boys
and gir?ls

Change from year to semester
-courses

Expansion of course offerings

for ninth- and tenth-grade
students

Expansion of program to include

HERO- food service and hospital-
ity programs

"Bachelor Know How" ‘course title
changed to "On Your Own" to
dvoid.sexist connotation-

Expansion of program by addition

of two- classes

Program evaluation and review to

meet district graduation require-
ment in consumer education, family -

living, and practical arts

-




Staff Evaluation of Outcomes of the INCINCE Project

at Woodside,High “School

- - 1974 and 1976

On completion of field testing

1
DATE OUTCOMES -EVALUATED »

Two years after completion

observe the program

\

t . . __ _ and evaluation ‘of the project :
OUTCOMES (spring, 1974) (spring, 1976) _
- Change and - - Limitation of space and staff
devé¥op-~ restrict further expansion of ;
. ment (con- | . the program
. ’
. / tinued) ' i Open enrollment in clothing-
oy courses increased accessibility
; ) - to students a
4 - ‘ - /J - -
Facilities Addition of a laboratory for Expaneibn of eoneumér'reSOuice ‘ E
' | campus nursery school center R
, Development of consumer re- . - :
source center for teachers ‘ -
: - of the district-. )
-~ Staff - Four certificated teachers ‘Staff maintained despite re-
N One paraprofess;onal aide nuctipns in totel'staff
i '.. A . - . v
' Profes- Expanded concept of consumer Continued involvement in pro- :
3 sional education ;- gram revision and.-development -
develop- Increased professional com Continued staff involvement in -
. ment petence professional development pro-
. | Tncreased. interest in pro- grams-
fessional development Leadership in—exploring approach-
Total staff commitment to es to meeting district gradua-
e * program development tion requirements g
‘ Increased,participation in ' Staff member -elected president of
rofessional organizatior Bay Area Section, California
P ; ga ons Home Economics. Assqgiation s
) Profes- Inservice prograné for teach- Cooperation with university stu—
sional ers cf the district . dent teaching program
gﬁzizi; ‘Opportunifies'for-teaehers to Development of audiovisual 1li~

brary for consuuser and homemak- ’
ing- teachers of the district :
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Staff Evaluation of Outcomes of the INCINCE Project

at “Woodside High School

1974 and 1976_

. OUTCOMES

DATE OUTCOMES EVALUATED ’ L.

On completion of field testing.

-

Two years after completion
of the project Ca
(spring, 1976)

[

.Profes~-
-sional
. contri-
cutions

¢continued) .

Community
- involve-

and evaluation /.\\

(spring, 1974)
Consultant services to district
on instructional resources in

» consumer education

i - s

Staff member served as resource
person for INCINCE extension
courses

Consultant services to depart-
ments in developing programs
to meet new district gradua-
tion requirements ’

" Inservice workshop for teacheérs

of the district in developing

o o~

IIISCLuL tlondiy ‘lllc'.t::....u.l.o .

Fl

Increased use of resource
persons from commmity

mg,m.

Field €rips into the—com~
munity
Independent study and field

trips to commnity agencies
and organizations: . .

Parental involvement in cam-
pus nursery school program

Consultant—services-to—district
high school in developing -a
course entltled on Your Own!

Constmer Education Clinics for
teaching of consumer and home-
making education : I

Participation on Verification
Team for Program Review for
Bureau of Homemaking Education -

‘Community advisory committees *
for both consumer -and home-
mﬁmaking education and HERO Pro-

grams

center in placing students in
jobs in the commufiity

Expanded field trip progimn

‘ Continuation of parental involve-
ment in-campus hursery school
program

s

Coczeratio with career education




ject. ,

School Year

Status Report of Curriculum Models

a2

) .. Appendix 1 .
‘Status Repeort of Curriculum Models

.As an aid in evaiuatihg the INCINCE project the following report was com-
pleted by partieipating ‘schools at the start and at the conclusion of the pro-

District/School

3

School City

Person(s) completing questionnaire

District - i County

. !

Title(s)

L d

{

-

7

School community -

lation.)
Urban — %
"Suburban - 7
Rural - ;_,,é___z

(Give approximate percentages. )

In the district

- ' ijer — %

Lover middle __ %

Middle .9

. ‘Upper middle 9.
| 7. ’

Upper

H

D

1. In what kind of community is the school located?. (Consideriﬁg—where
students live, give approximate percentage of schqglecommggity-popu=~

Urban-suburban ' - 7
Suburban-rural R 4

2. What $ocioeconomic levels ére réprgggg;gd;igmghg~§gﬁqglzcommuniry7

In the school

Lower ___T___;Z
io&er middle N 4
Middle —
Upper middle [

Upper . ;_;__T;:Zr
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o~

t
In the»distfict

Spanish surnames
Other white

Black

*

American Indian
Asian’

Other nonwhite

j |

e

Tha
app

£
ly. f

!

——— et

- ——— et

dwellings

et

e

- 'Othqr;(specify)

l . .
5. What are the predominant employment patterns and job opportunitie
the community from whfch/the students come?

Unskilled ———
Semiskilled_;_;———f——
VSkilled

.

6. What are the housing patterns of the school comunity?

Single-family units
Multifamily units .
Mobile homes

. 3,"What is thé cultufal or ethnic composition of the school co
{Give approximate percentages.) -

rhanges. areé occurring in your sc

‘Movement from singlé-family to multiple-family

Spanish surnames

s

.
o3

In the school

-

Other white

-Black _—
American Indian- A
Asian %
Other nonwhite Z

Rural areas giving way to housing developments

Establishment of new shopping centers

Increase in unemployment rate

‘Change in population trends

mmunity?

hoolicommunityj Check those that

_ Shift "in economic base from farming to ‘manufacturing

3
e,
e

———————

t

Technical

ey ————

Professional — — —

s

¥

- _ 7
e e e

Rental

Home ownership

-

ou

s in °
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- . "
P

-

7. What resources and agencies are available to individuals and families?
Check those thdt apply.

Child care“facilitieé
————— Consumer agencies

~————— Cultural opportunities

~—————— Educational opportunities

‘Health services . ' % P
¥
; : Legal services R - 5 .
. : P 7
« D L

Recreational facilities

. 4
——  ° Shopping facilities

L3
~

L - — - —_——"Social welfare services o
} g ) - A

= Transportation services- . -

*

P The School , . ‘ _ )

4 ) 8. What is the school enrollment? ) ’ N .

T ) _ Grades : L ”
Number -of girls - total -9th—__ 10th___ 11th____ 12th__..
‘Number of boyg— - total 9th — 10th_. _11th 12th____
Tota}-enroliment=—""<———9th T0ER_— 11th._._ 12th___

9, What pefcent of students drop out -before graduation? :

2

10. VWhat percent of students. continuing their education: enroll in

four-year colleges?

2

2

% transfer programs__%

community colleges? - terminél programs

trade or technical schools?

% S

11.'What—percent—of‘students seek employment immegiately after graduation?
z . ‘ ) ~f

-

”
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Appendix 1 B ' -

..
ey

&

"12. How many certificated personnel are on- the staff?

Number of classroom 'teachers

Number of administrators

Number of counselors - - - ‘

, )
13. What assistance in program development is available at the school
and/or district level? = -

Personnel

*  Materials

14. How is the schooi organized?

Tyne of scheduling ) - =

- _ LN

Number of class periods _ — or -modules. - I - - é

Length of class periods - : or modules_

Number of class periods or modules____taught by teachers -

How are classes offered? ‘Year' — 'Semeste} —Quarter .- ‘ Lks;
) ‘Other Qspecify) :

- 15. Comments

Consumer -and Homemaking Education Department

- # y ) 13
16. How many certificated teachers are in the department?

How many have a home economics major? Minor? — -

If you use paraprofessional staff, give total nqmber;_____;_____'

Indicate the number of each of the following: - , , o

. 14 82 . )
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[

. Teacher aidés __. i Student aides

—— ——
B . -

Community aides - , Clerical assistance . =

. Other specif& role _

-

*17. Do you use team Eeaching in vour school?

¢ 4 ? Yes___ No .
Within consumer ang homemaking education departient? b i
. Yes No ’ . *

- If yes, what courses? : . .

In inferdiscipi{nary cdurses? Yes

In which aepartmeﬁts?

In what courses?

-Describe the team members - . : :

. <

’
~

2 . . ~ s~ .
18. Do consumer and homemaking teachers have assignrfents in other .
departments’ Yes "* No ) R v

What .are the combination*assipnmenus “and number of consuher and
nomemaking education teachers 1nvolved’ :

- F

.
_x _ . _e

R S - :
19. that is the enrollment in -the departmen®?

. *
v

Department.” . . . Grades

. . ‘Total 9th 10th 1lth 12th
- Number of girlgv

Number of boys

Number of married students (béys)

. .

. Number of married scudents {girls) .

- 3

Number. of students who are parents

’

’

Total department enrollment
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%

< 20. What type of students enroll in- vour departméht? (Give approximate
levels.) . : :

y

‘Range of ability (IQ) is £rom : — to

Range in reading levels is from grade

: ?o grade
1 \ .

What is the, socioeconomic background 6f'étuden€§ enrolled in CHE
classes? (Give aoproximate percentages.)

Lower - % " Upper middle _ %
- Lower middle - —" Upper A
Middle - -7 ' .

What is the ethnic and culturel background of studégts‘enrolled
: in CHE classes? (Give approximate percen:ages.)

Spanish surnames — .4 American Indian — %
-Other white — % Asian “ - %
. Black - % Other npn%hite ——— b

21. What percent of the CHE students after graduation

5 3
§1 ) . Giris Boys
1 ~

enter employment? : _ % : %

] L T 1]
continue .schooling? % N %

. VN .

marry and work? . P % cL A %

o AN N Lt - :—,‘7,“‘v;\‘ (x"
. marry and do not work? % S I A

! -

do not marry or work? ‘ /A %

22. What percent of the CHE students drop out before graduation?

23. What percent of, CHE students continuing their education enroll in

%

four—yearﬁgolleges?

comwunity colleges? - terminal programs? % - transfer pros

%‘

3
1

grams?

Rt $b£adeaonwteghniégf,§chcolﬁ? %
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i - .
24. What courses are offered- in consumer and homemaking education under

Part F of the Vocationsl Education Amendments of 1968 (Public Law
90-576)?

»

List courses, enrollment, and grade laevel ,

‘Enrollment

Courses ~ Total 9th | 10th | 11th | 12th

25. What courses are offered for gainful employment under Part B of the
Vocational Fducation Amendments of 1968 (Public Law 90-576)? A . i

Enrollment -

. Regional
; occupational
N Areas Total On campus programs -

Child development aides

Clothing services

‘Food services

Health aides

Nutrition aides
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26. How is consumexr education included in your program? .

LEY

As a special course? 1f so, give title:

Framnd 0

Cheék the following that apply Ehrhllment

Grade level | Girls | Boys | Co-ed-

-

-
l

Semesgtey course

<

Year course = .

(Other) _

‘)L

2 - »

lad

(Please attach a copy of the course descripticn:)

As an emphasis in other areas of the curriculum?

Curriculum area Grade level and degree of emphasis ,
Grade Primary | Special Minor =~ .
level(s), emphasis -units emphasis
H R . P ,
. /g‘
: ' &3 .

R 4
¥
~

27. Vhat provision.dées:your department make for students with special

needs? o~ "

Students from economically depressed areas (EDAs)

Students with language difficulties—

3

Students who are married

Studenits who are’ parents

Students in special education

8.
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28. Were there opportunities for articulation with other levels of the
homemaking program? :

Where? B What did you do?

Junior high school

Commumity college ) - 7 )

Adult education program

N ’

. Other et - i :

29. Who assists in establishing priorities for program development in ’
your department? Check those who assist.

-

Administrators Former students -
. Teachers - . Members of community - . s
Students - Other
Pa . :
rents _ s
30. What wm

i€thods do you use to inform others about your program?

- -

i . ‘Students

Faculty members

<

Counselors

‘Admipistrators

Parents

Community,

(If you have printed materials, please attach.)

79 8
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-
. R

31. In what ways do you involve the community in your program?

Advisory committees - — -

Use of community }esource people

.

Use of community—facilities and agencies

7

- 32. In what inservice education activities did CHE teachers participate?

- (Indicate number of staff members who attended each.)

) , Stzte meetings :

Local or district meetings

Extension courses for college credit
33. What type of facilities do you have?

b

4
Rooms R Number

Sperialized laboratories

Focrds . ;

“ fCIOthing

Child dvvelopment

Multipurpose rooms o )

. Classrooms (lecture) ‘ o L~

. Do you feel your facilities are sufficiently flexible to allow for

No

changes in.your program? Yes Indicate reason for

response .
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34. Which of these audiovisual instructional devices do you have

A

Videotape <
Movie pxojector
Slide projector

Ve
Filmstrip projector

s Overhead proj ector

—

.
[
———— e

———ee
———— et e et e

———

?
:’r -
¥
Movie camera __ = "
Camera —_—

Tape recorder

- -

Other

Is this equipment readily available?  Yeg -No

If not, why not?

Do you feel vour audiovisual equipment is aﬂequate £or your

program? ‘Yes _ No ) ) *
If not, indicate needs. R )
35. Do you-have adequate instriuctional materials to emphasize consumer . . .
-education in each area of the program’ : . *\ ]
Curriculum area Yes No- j, Needs * 77 V ‘\\ ’
. - ] s - \\

S

36. During this school vedr was your department budget‘adequate'flr your - ,(

needs?. d >

Was this year s budget greater than the previous year's? Yes

*

37. Vhzt was the amount of your entitlenent under Part F of Public Law

’
-

No E .

90-576? ’
District entitlement. kij _ . .
Did this irclude the 40% EDA entitlement’ Yes ____ No___
& Department allotment“ J S

§ - ~

-Did this include the 407 EDA eutitlement?

Yes No v

Major expenditures of the\entltlement

38. Comments, e —— \.“ﬁ -
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Student Population Information Sheet

Information on the student population was gathered as part)af the field-

testing of curriculum modules.

~used.

S

s

To do this, the following aquestioniaire was

Please obtain the following information for students who participate in
" field-testing. :

?
]

School ﬂ <

Department

Course title

Learning sequence

Graﬁe Jevel

Age level

Number ofvstudents

r

- t
Sex of,students -

General level of reading ability:

Tyﬁe of school location:

Bilinguai/cross-cultural’factor:
Bitingual
Spanish sneaking
Chinese speaking :
Japanese speakiﬁg

Other lanpuage

RS

—_—— 4 Other white

i
]

. . . .
High -
Average.
Low — ]
Urban
Suburban.
Rupal :

(Give aﬁproximaté pércentages:)
; Cross-cyttural

% ) Americé%ilndian %
7 “Americanfblaqk %

I 4 Chicano/Latin _;__T_,_%

%

- %

@Other cﬁltural
group

- Teacher

0 97 3
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Checklist: Steps in Field-testing Modules
Desc¥ibe characterisiics of the schoél and dépa;tment.
(See Status Peport of Curriculum Models.)

" Specify student population for which intended. -
- ' (See Student Population Information Sheet.)

_ Administer pretest.
, - (Include beth cognitive and affective items.)

Teach completed curriculum module.

" Administer post-test
(To cover same content as pretest)

¥ . Compare results of pretests and post-tests. . T

.

Convert raw data to percentages.

"‘l‘.

-
- >

-
- -

| Vrite a brief statement of conclusions from field testing; include
' lnformation on student feedback and teacher attitude. '

I 4

= )

:
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X . ~

~

- Dues thé module provide:

Population: .

€ + . -

A clear defjmition of the student population for which it is designed

<

Objectives: -
Competency *objectives in the cognitive domain

Combetency objectiveé in the affective domain.

~ -
- -

Content and Instructional Straﬁegies:

An affective opener or common -experience

@y

-

Consumer education -content relevant to student population :

|

__ Multiple approaches to learning (audio, visual, hands-on)

Appropriate psg,of large-group, small-group, ‘and independent study

Sufficient detail to enable others to implement the strategies
. . i
+  Learning experiences to move the student toward higher levels of learning

Learning experiences to implement all stated objectives

t

"t

i

Learning experiences clearly related to stated objectives
Resources:
Relevant resource materials (readable, varied, and attractive)

Teacher-made material attached to modules

* il

Clear direcrions for use of teather-made materials” - ' “

@ - . -
: Appropriate acknowledgmerit of sources of materials
" Evaluation: . .
: Appropriate evaluation procedures (cognitive, affective)
L Evaluation,procedures that ;:é%uately sample content
: Evaluation that is varied and continuous ’ \
Pretests and post-tests- o
- . - . Hy
\)4 4 84

ERIC | ._

;e ' .
: - -

Checklist for Assessing Curriculum Mogule .

2
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This iearning sequehce,
the INCINCE project.

/
/

Example. of Instructional Module ,

"Children and Television," was'tauéht“aS'gartﬂoﬁ a model curriculum dgsing

-

-~

- b o
Course title Exploring Childhood - School ___Azusa High School
Learningfséqgenée _Children and Tgleyigion Teacher Shelby Kostman
Approximate time .5 =~ 7 days _ i S;ﬁdehts 10 -,llﬁé 12th-Grade™

-

Objectives: At the end of this unit, the students will show orally, in writing, or through demonstration
. that they are able to: ) : ‘
1. Classify children's teieviéion—programsvinto entertainment and educational
categories. i s ‘
2. Analyze values of children's educational television programs- in relation -to
educational objectives, concepts, and/or generalizations presented.
3.. Evaluate commercial messages, as seen on children's television programs for |
appropriateness of content and approach to children. - : ,
4. Communicate with‘:a station and/or sponsor their evaluation of program-and/or
commercial content. . ’
‘OBJECTIVE CONTENT LEARNING EXPERIENCES RESOURCES EVALUATION
1 =2 Quality of television | Pretest {'Questionnaire -on Chil- Responses on
programs for children dren's Television questionnaire
is a- controversial Affective opener: View trans- ) .
subject among parents | parencies based on Walt Kelly's{gelly, Walt. Pogo Prim-
and educators. Pogo Primer for-Parents. -er for Pareuts. Wash-
- D ington, D.C.: Chil- B
Television can be a Have students develop -a- com- dren's Bureau, TV Div-
source of convenient prehensive list of children's -siom, 1961.
harmless fun and can | television programs showyn _
provide useful infor-| locally. - | Superintendent of Docu-
mation. ) ments, Modern Encyclo-
’ Classify the programs as to pedia of Baby and Child! Classification
entertainment or educational, - |Care. Volume 9. New of televisgion
| value. York: Golden Press, programs

1966.
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.

. OBJECTIVE

CONTENT

‘LEARNING EXPERIENCES -

'RESOURCES -

-

1-2-4

Television is a means
of communication and

“entertainment.

Simulate a telecast from KAHS.
(K Azusa High School), Channel
420 (room number), of an ele--
mentary school f£ilm,Kids and
Cookies. '

Follow the telecast with class
discussion on the following
points: -

1. What would a child learn
from this film?

What was the commercial
message? ’ )

Was it acceptable for chil-
.dren? T

2.

——

3.

4,
drén from the film?

What is an individual's
responsibility for writing
complimentary or critical
letters to television spon-
sors and/or stations?

What should be-included in
such a letter?

v

5.
6.

Have students write a letter to
the sponsor, indicating their

evaluation of the program based|-
-on principles of child develop-

ment and consumer responsibil-
ity.

Read Children and Television:

ithat did we learn about child

Kids: and. Cookies.
Produced by Nabisco Co.
Distributed by Associ-
ated Sterling Films,

" [Sun Valley, California.

Gerald S: Lesser,

‘LesSons from Sesame

Lessons from Sesame Street.

Have students view several
children's television shows,
preferably with a child, ~
and prepare a critique of

each program including: L

‘Street. New York:

| Random House, 1974.

-ChiYdren and Television:!

| Analysis of

{ 1etters for

| principles of:
“child develop-

meiit and aware-
ness of con-
sumer .respon-—
sibility.




5. Evaluatién of'sponsor.

- vision advertise-

The typical American
child is exposed to-
more than 25,000 tele-

ménts in the course
of ‘one ‘year;

N

LN

~

‘Read "All's Fair in Selling."
Students react to a sample
-advertisement in which a
cereal manufacturer encour-~
ages. parents to prod school
-administrators into convert-
ing schools into collection
centers for box tops that
.are to be traded in for
athletic equipment. .. <.

-

"All's Fair in Selling!)
:Consumer Réports,
| February, 1975,

-

Réactions to
"sales promoction

e

o -

7 A Eederal Trade
- Commission (FTC)

~ commercials fea-

ruling has made TV

turing premiums -
(tiny toys and
trinkets) to sell
cereal products
illegal.

»

Have students listen to a tape
of commercials recorded from
one hour of children's tele-

| vision®

Illuéffate—with actual pro-
ducts advertised.

Identify examples of.the con-
cerng of the FTC with commer-
cials. Discuss the following:

1. The use of "hero figures"
to sell products

2. Advertising vitamins and
over-the -counter drugs
-to- children

J. Advertising dangerous toys
or hazardous products

4. Failure -to- run disclaimers
in spoken words as well ag
written ads appealing to
preschoolers

Tapes of commercials.
"Caveat Vendor,"

Newsweek , Jun? 17, 1974.

1 "Children's Crusaders,"

Newsweek, February 4,
1974, ..

-

in discussions

‘Participation »
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the advertisemgnt focus for
"children and their\needs."

Fvaluation: Given a product, the

students will plan -and produce -

an- advertisement appropriate for i

‘television considering FIC guide~|

lines.

Post-test \ v

Questionnaire on
Children's Tele-
vision

-students’'

- post~-test re-

‘questionnaire

Analysis of

¢ymmercials ¢

Analysis of
pretest and

sponse on




Appendix 6

o T Sample Pretest and Post-test j 3
This questionnaire is .an integral,pé;t of the instrﬁc:ional maaule,
"Children andfTelevision"—(Appendix/j)} 0
= s \
’ . - -~ - N \
Questionna;ré on Children's Television . . -
'f}; " Who are IAAEETEERTRRIIN (Listll = 20 characters who are currently a part
’ : o of children's television.)
- \
- % ‘ -
Namé'five children's shows that are educational, ) . éf?' iw 2
1. ’
2’0 *
3. )
4,
3.
fhg Name five ‘children's shows that are entertaining, (They must not be the same
: -as above .) -
1.
R 2. LA ~
v 3, ~ _1‘:1 ®
T 4. h
' 5.
State two rules that govern advertising during children'sg television
2.
> //
yE
/.
/
¥ /
/
!
- n/'
// : ~
ATI295—300 378 1,500 77-146 (Reprint) 03-0612 300 3-78/ 1,500

-89 Yy ,




